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SHIKSHA SHASTRI (B.Ed.)
TWO-YEAR COURSE

The purpose of Two-Year Shiksha Shastri (B.Ed.) Course is to empower pupil- teachers with

knowledge and competencies derived from the exposure perspectives in education, curriculum and
pedagogic studies and school attachment programme with engagement to students, school and
community in real life situations and opportunities for integrating theoretical and practical knowledge
of pedagogy needed for effective teacher of the 21st century world.

Objectives:-

The course aims at enabling the student teachers to-

i acquire competencies for teaching subjects using the psychological principles of learning and
teaching.

i develop skills for understanding the growth and development of students to foster all round
development.

i develop competence for ensuring desired transformation in children suiting to the changing
ethos of contemporary society.

i develop skills in identifying, selecting, innovating and organizing learning experiences for
teaching the required subjects.

{1 acquirecompetenceto prepare minor/major project studies, specially about innovative methods
of quality intensive knowledge flow (QIKF).

U acquire competence to organize activity camps, field trips and tours for educational intents.

i develop proper understanding of educational, psychological, sociological, administrative and
managerial aspects of schools.

i1 broaden understanding in respect of theoretical and practical aspects of values, health,
environmental and recreational activities.

Eligibility for Admission:-

The admission shall be open to a graduate with 50% marks and above who has the degree of
Shastri, Acharyaor equivalent of a University or a Vihara recognized by the Govt. of India with Tibetan
Language as an optional or compulsory subject at graduate level or Tibetan Language Course at +2
level of education recognized by Govt. of India.

Duration:-

The duration of Shiksha Shastri(B.Ed.) Course will be of two years spread over four semesters.
Each semester is of six months duration including intensive field work, assignments and projects related
to the course of study of the respective semester. The first semester will be from 1st July to



December/January while the second Semester will be from January to June of the academic session

concerned. The third and fourth semesters will be scheduled accordingly.

Medium:-

The medium of instruction and examination for two-year Shiksha Shastri (B.Ed.) Course will
be English/Hindi.

Eligibility for Appearing for the Two-Year Shiksha Shastri (B.Ed.)
Examination and Pass Criterion:-

i1 Attendance

)l

Al least 80% of the total number of working days in each of the four semesters in theory
and practicum and 90% in School Internship Programme.

The Head of the Department will, however, have discretion to condone deficiency in
attendance to the extent of 10% for valid reasons to be recorded in writing.

The Vice-Chancellor may consider the question of condoning deficiency in attendance,
not covered under clause above mentioned, if he is satisfied on merits of each individual

case on the recommendation of the HOD.

U Completion of Internal Semester Work and Projects

)l

Completion of all internal works including projects (minor/major) have to be done by
each student individually and / or jointly in a group, as prescribed in the syllabus of the
respective semester.

In case the student is sanctioned leave on medical grounds he/she may discuss and
assure about the completion of work and those students who have not been formally
permitted shall be required to repeat the course.

i Pass Criterion and Minimum Marks

)l

In Formative Assessment, at least 50% marks or an equivalent grade in internal project
fassignment/practical examination is required as pass criteria for internal assessment.
In summative assessment, a minimum of 40% marks has to be obtained to qualify in
each theory paper separately i.e. in a 4-credits or a 100 marks paper, a minimum of 28
marks out of 70 and in a 2-credits or 50 marks paper, a minimum of 14 out of 35, i the
pass criterion.

For the Internal marks, the Head of Department will have to certify that the candidate,
whose Shiksha Shastri (B.Ed.) Examination Form is sent to the University Office, has
complied with the minimum requirements as prescribed in the curriculum of the

respective semester.



)l

It will be at the discretion of the Head of the Department to forward or reject the
Examination Form if the student fails to comply with the essential requirements in
respect of attendance, project work, school attachment programme, practical work and
general demeanor.

In case a student fails in two papers in a semester, he/she shall appear in a
supplementary examination to be organized within one month of the publication of the
result. The samerules will be applicable in case of failure in the practical examinations.
Grace marks, if required, and Divisions shall be granted to the students in conformity
with the prevailing University norms.

Schedule of Semester Examinations

There will be four semesters including intensive school attachment and internship programme

for one month in the first year and for four months duration in the second year of the Shiksha Shastri

(B.Ed.) Course.
1

The First Semester Examination will be held in the month of December. The
examination will be based on six theory papers (written examination and internal
assessment) and three specific papers on Enhancing Professional Competency (EPC)
based on internal assessment only. Sessional work / Project work of these six theory
papers and three EPC Course will be submitted on the dates fixed by the department
before the examination.

Examination for Second Semester will be held in the month of May/June. In this
Semester the B.Ed. trainees will complete five theory papers (written examination and
internal assessment) and three EPC courses based on internal assessment only.

The Third Semester Examination will be held in the month of December which will
comprise five EPC courses and intensive internship programme in schools for four
months duration. The trainees will be attached to the schools after acquiring various
teaching skills. The trainees will also conduct peer observations and teaching of 30
lessons in each of the two Pedagogy subjects, organize school activities; prepare a
minor/major project of Action Research on a school based problem. After the
internship programme of school attachment, the trainees will join educational tour for
five to seven days.

The Fourth Semester Examination will be held in the month of May/June. This
Semester will include six theory papers and four EPC courses based on internal
assessment only.

The course, Fundamentals of Buddhist logic, psychology and cognitive science,

as an EPC, will form part of each semester of two-year B.Ed. programme for



which transaction will operate 2 periods per week in a semester. The course will

form a compulsory part of EPC in the first, second, third and fourth semesters.



CURRICULUMFRAMEWORK

Shiksha Shastri (B.Ed.) Degree may be granted to Graduates (Shastri, Acharya or equivalent)
who have successfully undergone a course of study both in theory and practice of teaching in all the
four semesters in two years duration at the University.

The examination for the Degree of Shiksha Shastri (B.Ed.) shall be both in the theory and practice of
teaching. The Shiksha Shastri (B.Ed.) Course will have the following four main areas of theory and
practice.

Perspectives in Education.

1
1 Curriculum and Pedagogic Studies
1 Engagement with the Field

1

Enhancing Professional Competency (EPC)

Each of the four main areas of theory and practice has various necessary components. The
details of these components are specified as follows:

Area |: Perspectives in Education

This includes an elaborate study of growth and development of learners, education in
contemporary India, theoretical base of knowledge and curriculum, principles and theories of
teaching and learning, gender in the context of school and society, Educational Management,
Environmental Education and optional course including Educational & Career Guidance,
Value Education, Human Rights, Non-violence and Peace Education. The following are the

seven courses to be transacted in the two-year period, under the caption Perspectives in

Education:

Course 1 Psychology of Learner, Growth and Development

Course 2 Foundations of Teaching and Learning

Course 3 Optional Course (any one from the following): Educational & Career
Guidance, Value Education, Human Rights, Non-violence and Peace
Education.

Course 4 Education in Contemporary India

Course 5 Gender, School and Society

Course 6 Educational Management



Course 7 Environmental Education

Area Il: Curriculum and Pedagogic Studies

Curriculum and Pedagogic Studies offers a study of the nature of disciplines, critical
understanding of the school curriculum; pedagogy as the integration of knowledge about the learner,
the discipline and the societal context of learning, and research relating to different aspects of young
children’s learning. The design of the programme enables students to specialize in one subject or at
one/two levels of school. The courses under this area of ‘Curriculum and Pedagogic Studies’ for the
two-year period include:

Course 01 Language across the Curriculum
Course 02 Knowledge and Curriculum Development Part |
Course 03, 04, 24 Tibetan Language & Literature (Compulsory)

Course05t017  Pedagogy of a School Subject |1 (Methodology) and Pedagogy of a
School Subject 11 (Methodology) (Two Papers are to be selected from

course 05t0 17)
Course 20 Educational Measurement and Evaluation
Course 21 Knowledge and Curriculum Development Part 11
Course 22 Inclusive Education
Course 23 Understanding Disciplines and Subjects

Note 1: The student teacher has to study eight course papers. The two Pedagogy (Teaching
Methodology) Papers i.e. Sr. No. 05 to 17 are to be selected on the basis of the subjects
opted at Graduate Level of study. Sr. No. 03, 04, 24 is a compulsory paper of Tibetan
Language & Literature.

Note 2: Elective Tibetan Language & Literature forming part of two-year B.Ed. course i
compulsory for those who are having Shastri/Acharya while General Tibetan Language &
Literature is compulsory for those who don’t possess Shastri/ Acharya degree.



Area I11: Engagement with the Field — the Self, the Child, Community and
School

Thecurricular areas of Engagement with the Field — the Self, the Child, Community and School
have the following components:
9 Tasksand Assignment that run through all the courses as indicated in the semester wise
distribution of the syllabus
9 School Internship Programme wherein the trainee teacher will have to work in a
broader spectrum of school and community taking cognizance of various activities
practiced in school and community development of the self, the child, community and
school.

School Internship Programme

Internship—|

Internship - 1 is a four weeks programme and will be spread over the Firstand Second Semester
Course Work. In the First year, it will be a four weeks programme which will include school visit,
observation of classroom teaching by teachers, school based activities and community based
programmes of the school. The result of this engagement of student teacher should be evaluated on the
basis of the school profile developed and presented by him/her.

The internship | will also include observation of skills under EPC related to skills of teaching
and studentactivities. The programme will identify teaching competencies and skills through classroom
activities, school based projects and improvisation of teaching aids on the basis of feedback obtained
from school visits.

This will also comprise of development of instructional designs in the form of lesson plans/unit
plans with formats/structure already provided by the Department of Education. A short-term training in
workshop mode with the help of school teachers will also be organized during this period for
development of assessment tools such as classroom tests, quizzes etc.

Internship—11

Internship —I1 is a school attachment programme of 16 week’s duration in the Third Semester
out of which 4 weeks will be for attachment with upper primary schooland 10-12 weeks with secondary/
sr. secondary schools. In this school attachment programme, student teachers will be entrusted with the
responsibility of teaching 60 lessons i.e. 30 lessons in each of the two pedagogy subjects under the
supervision of B. Ed. faculty and the school teachers to which they are attached.

In addition to the teaching work, student teachers will also be assigned the following tasks:
9 Observation of teaching in the concerned subject by school teachers and peers.
9 Conducting classroom tests/unit tests/terminal test.

9 Participation in organization of co-curricular activities, i.e., school assembly and other
programmes.



1 Library and lab management in the school (In case of pedagogy subject in which lab is
necessary).

Psychological test-report writing: administration of at least 2 psychological tests.
Participation in study tours, excursions organized by the school.

Interaction during Teacher- Parents Meet.

Improvising teaching aids based on assessment of classroom needs.

Organizing counseling sessions (at least 2 cases).

Maintenance of school records.

School Based Action Research Projects

= =2 =4 =4 -4 -4 - -2

Evaluation lesson (at least two)

Evaluation of the School Internship Programme

1. The Evaluation of Practice Teaching under School Internship Programme will be conducted during
Internship Il in the Third Semester by a Board of Examiners consisting of two external members
and one internal member who will be normally the HOD or his/her nominee and shall work as
coordinator. The maximum marks for the evaluation of the school Internship Programme is 400.

2. The Evaluation for school Internship programme will be conducted under the following scheme.

Practice Teaching and School Internship Programme

Evaluation Pedagogy | Pedagogy I1 Activities & Teaching | Total Marks

School Subject I | School Subject I1 Aids/Files etc.

Internal 75 75 50 200
External 75 75 50 200
Total Marks 150 150 100 400

Area IV: Enhancing Professional Competency (EPC) Course:



Enhancing Professional Competency (EPC) Course will comprise of the following components
spread over the period of four semesters.

Course EPC I: Reading and Reflecting on Texts

Course EPC I1: Simulated Practice of Teaching Skills

Course EPC I1I: Drama, Music and Art in Education

Course EPC IV: ICT in School Education

Course EPCV:  Scout/Guide and Environment Management Skills at the school level
Course EPC VI: School Based Action Research Projects

Course EPC VII: Teaching Skill Assessment

Course EPC VIII: Administration of Psychological Test and Reporting (at least two tests)
Course EPC IX: Health Awareness and Yoga in School Education

Course EPC X:  Understanding the Self

Course EPC XI:  Fundamentals of Buddhist Logic, Psychology and Cognitive Science |
Course EPC XII: Fundamentals of Buddhist Logic, Psychology and Cognitive Science Il
Course EPC XII11: Fundamentals of Buddhist Logic, Psychology and Cognitive Science I11
Course EPC XI1V: Fundamentals of Buddhist Logic, Psychology and Cognitive Science 1V



Course Structure for the Two—Year B.Ed. Programme

Course Components

Perspectives in Education

SI. No. | Code Name of the Paper Marks | Credits | Semester
01 PE101 | Psychology of Learner, Growth and 100 4 I
Development
02 PE102 | Foundations of Teaching and Learning 100 4 I
03 PE103 | Optional Course: Any one of (i)Educational 100 4 I
& Career Guidance (ii) Value Education &
(iif)Human Rights, Non-violence and Peace
Education*
04 PE204 | Education in Contemporary India 100 4 1
05 PE405 | Gender, School and Society 100 4 v
06 PE406 | Educational Management 100 4 v
07 PE407 | Environmental Education 50 2 v
Total 650 26
*Optional Courses (Any one of the following)
SI. No. Code Name of Optional Paper
1. PE103(i) | Value Education
2. PE103(ii) | Educational & Career Guidance
3. PE103(iii) | Human Rights, Non-violence and Peace Education
Curriculum and Pedagogic Studies
SI. No. Code Name of the Paper Marks | Credits | Semester
01 CP101 | Language across the Curriculum 50 2 I
02 CP102 | Knowledge and Curriculum Development — 50 2 I
Part |
03 CP103 | Tibetan Language & Literature 50 2 I
(Compulsory)
04 CP204 | Tibetan Language & Literature 50 2 I
(Compulsory)




05-17 | CP205 | Pedagogy of School Subject | 100 4 1
to 217 | (Methodology) & Pedagogy of School 100 4 1
Subject-11 (Methodology)
20 CP220 | Educational Measurement and Evaluation 100 4 1
21 CP421 | Knowledge and Curriculum Development— 50 2 v
Part 11
22 CP422 | Inclusive Education 50 2 v
23 CP423 | Understanding Disciplines and Subjects 50 2 v
24 CP424 | Tibetan Language & Literature 50 2 v
(Compulsory)
Total 700 28
Enhancement of Professional Competency Courses (EPC)
Sl EPC Name of the Paper Marks | Credit | Semester
No.
1. | EPC1 [ Reading and Reflecting on Texts 25 1 I
2. | EPC?2 | Simulated Practice of Teaching Skills 25 1 I
3 | EPC 11 | Fundamentals of Buddhist Logic, 25 1 I
Psychology and Cognitive Science- |
4, EPC 3 | Drama, Music and Art in Education 25 1 1
5. | EPC4 |[ICT in School Education 25 1 I
6 | EPC 12 | Fundamentals of Buddhist Logic, 25 1 I
Psychology and Cognitive Science- 11
7. | EPC5 | Scout/Guide and Environmental 25 1 Il
Management Skills at the School Level
8. | EPC6 | SchoolBased Action Research Projects 25 1 i
9 EPC 7 | Evaluation lesson 25 1 Il
10| EPC8 [ Psychological Assessment 25 1 i
11 | EPC 13 | Fundamentals of Buddhist Logic, 25 1 i
Psychology and Cognitive Science 111
12| EPC9 | Health Awareness and Yoga in School 25 1 v
Education
13 | EPC 10 | Understanding the Self 25 1 v
14 | EPC14 | Fundamentals of Buddhist Logic, 25 1 v
Psychology and Cognitive Science 1V
Total 350 14

School Internship: 400 Marks 16 Credits Total Marks: 2100

Total Credits: 84




Basis of Subject Code Numbers

Perspectives of Education:  PE + First Number refers to Semester + Second Number refers to the
Serial Number of the Subject.

Curriculum & Pedagogic Studies: CP + First Number refers to Semester + Second Number refers
to the Serial Number of the Subject.

Enhancement of Professional Competency: EPC 1-14 with 3-5 papers in each Semester in serial
order.



Course Structure for the Two-Year B.Ed. Programme
Semester Wise Distribution of the Courses

Semester |
Code Type of paper Name of paper Marks
70+30=100
35+15=50
PE101 Perspectives in | Psychology of Learner, Growth and 100
Education Development
PE102 Foundations of Teaching and Learning 100
PE103 Optional Course: Any one of (i)Educational 100
& Career Guidance (ii) Value Education &
(iif) Human Rights, Non-violence and Peace
Education
CP101 Curriculum and | Language across the Curriculum 50
Pedagogic
studies
CP102 Know ledge and Curriculum development — 50
Part |
CP103 Tibetan Language & Literature 50
(Compulsory)
EPC 1 Enhancing Reading and Reflecting on Texts 25
Professional ) ; . -
EPC 2 Competency Simulated Practice of Teaching Skills 25
EPC 11 Fundamentals of Buddhist Logic, 25
Psychology and Cognitive Science |
Total 525
Supplementto |  Teaching Skill Assessment (introductory
course EPC2, theoretical knowledge and practice)
PELO1 & 1 Psychological assessment
PE103(i) {1 Counselling and Test paper construction
(introductory theoretical knowledge and
practice)

Total Credits in Semester | =21
Note:

91 Theory Papers with 100 marks include 70 marks for Written Examination and 30 marks
for Internal Assessment & Theory Papers with 50 marks include 35 marks for Written
Examination and 15 marks for Internal Assessment.

91 The evaluation of EPC Courses will be based on Internal Assessment as prescribed in
the respective courses.



9 Duration of written exam (Theory) papers carrying 70 marks is 3 hours and 35 marks
is 2 hours.

The above pattern/scheme has to be followed in all the Semesters.

Semesterll
Code Type of paper Name of paper Marks
70+30=100
35+15=50
PE204 Perspectives in Education in Contemporary India 100
Education
CP204 Curriculum and Tibetan Language & Literature 50
Pedagogic studies (Compulsory)
CP205to Pedagogy of School Subject | 100
CP217 (Two (Methodology)
Methodology -
Papers) Pedagogy of School Subject-11 100
(Methodology)
CP220 Educational measurement & 100
evaluation
EPC 3 Enhancing Professional | Drama, Music and Art in 25
Competency Education
EPC 4 ICT in School Education 25
EPC 12 Fundamentals of Buddhist Logic, 25
Psychology and Cognitive Science
I
Total 525
(Internship—1) 2 Weeks Duration subject to the
Preschool Attachment requirement of the course

Total Credits in Semester Il =21



School Internship

Semester Il

SCHOOL INTERNSHIP
(Internship—11)

Practice Teaching | 16 Weeks 400 marks

Enhancing Professional Competencies

Code Type of paper Name of paper Marks
EPC5S Enhancing Scout/Guide and Environmental 25
Professional Management Skills at the School
Competency Level
EPC 6 School Based Action Research 25
Projects
EPC 7 Teaching Skill Assessment 25
EPC 8 Administration of Psychological Test 25
and Reporting (at least two tests)
EPC 13 Fundamentals of Buddhist Logic, 25
Psychology and Cognitive Science-
I
Total 525

Total Credits in Semester 11 =16 (School Internship) +5 (EPC) =21




Semester |V

Code Type of paper Name of paper Marks
70+30=100
35+15=50

PE405 Perspectives in Gender, School and Society 100

Education
PE406 veatt Educational Management 100
PE407 Environmental Education 50
CP421 Curriculum and Knowledge and Curriculum Development — 50
Pedagogic Studies | Part 1l
CP422 Inclusive Education 50
CP423 Understanding Disciplines and Subjects 50
CP424 Tibetan Language & Literature (Compulsory) 50
EPC9 Enhancing Health Awareness and Yogain School 25
Professional Education
Competency
EPC 10 Understanding the Self 25
EPC 14 Fundamentals of Buddhist Logic, Psychology 25
and Cognitive Science -1V
Total 525

Total Credits in Semester IV =21

*Additional Time is to be added for library, laboratory/ field trip and Engagement to the
Field.

GRAND TOTAL OF MARKS: 2100 TOTAL CREDITS: 84+10=94

10 Credits for Library, Laboratory and Engagement to Field Programmes, are to be added to 82
Credits with Total Credits of 92. The above mentioned 10 Credits will be evaluated on Grade
System.






Detailed Course layout: Content and Strategies

Perspectives in Education
Code: PE101 Psychology of Learner, Growth and Development

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

Objectives

The student teacher will be able to:

understand the meaning and scope of Educational Psychology.

acquire knowledge and understanding of various stages of human growth and development.
develop understanding of creativity and intelligence in the context of learners.

understand the concepts of personality, defense mechanism, adjustment and mental health
based on relevant theories.

cC:

Contents

Unit-1: Nature, scope and methods of educational psychology

1 Meaning, definitions and concepts of educational psychology, its scope and
significance, methods of educational psychology.

Unit-11: Human Growth & Development

9 Concepts, nature and principles of growth and development; Domains of development
and related theories: physical-psychomotor, cognitive (basic and higher cognition),
language, and social-emotional, role of play

9 Stages of development from Infancy to adulthood and their implications for organizing
teaching—learning situations.

9 Factors affecting growth and development in Indian context with a focus on:
Community, Caste, Gender and Urbanization.

Unit-111: Individual differences- Intelligence and Creativity

1 Intelligence: Meaning, theories- the academic, associative and unitive theories of
intelligence, Types 1Q, EQ and SQ and their implications for education. Methods of
measuring intelligence.

1 Creativity: Defining creativity, process of identifying creative learner. Role of Teacher
in nurturing creativity.



Unit-1V: Individual Differences- Personality and Adjustment

9 Personality: Meaning, Concepts and various types. Type and Trait theories of
Personality.

1 Concept of Defense Mechanism and Mental Health; Role of Personality Development
for Adjustment. Methods of measuring Personality.

Practical Work

Each student will be required to administer at least two psychological tests from the following:
Intelligence (Verbal and non-verbal), creativity, personality, memory and aptitude.

Assignment

Conduct a case study on any child who has problems either in growth or in his/her adjustment
to the environment.

Transactional Strategies

Transaction of the course will be through case presentations, lectures, discussion, multimedia
presentation and interactive sessions.

Evaluation

The course content will be of 100 marks. Out of this 70 marks will be for summative evaluation
(final exam) and rest 30 marks will be credited on the basis of evaluation conducted through sessional
work/assignments/unit tests.

Readings
U Bernard, H W. (1961); ‘Mental Hygiene of Classroom Teachers’: McGraw Hill, New York.

U Bhatia, H. R.; (1965); ‘A Text Book of Educational Psychology’: Asia Publishing House,
Bombay.

0 Cronbach, L.J. (1958); ‘Educational Psychology’: Hercourt, New York (2"ed.).

U Dandekar, W. N. (1976); ‘The Psychological Foundations of Education’: Macmillan, Delhi.

0 Jacob, W. and Philip, W. (1962); ‘Creativity and Intelligence’: John Wiley, New York.

U Kuppuswamy, B. (1986); ‘Social Change in India’: Vikas Publishing House, New Delhi.

U Pandey, K.P. (2007); ‘Advanced Educational Psychology’; Vishwavidyalaya Prakshan,

Varanasi.

U Philips, D.C. (1995); The good, The bad and the ugly: The many faces of Constructivism:
Educational Research, 5-12.

U Piaget, J. (1997); Development and Learning in M. Gauvain & M. Cole (Ed), Readings on the
development of children, New York — WH Freeman & Company.



Objectives

Code: PE102 Foundationsof Teaching and Learning

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

The student teacher will be able to:

U understand the concept of teaching and learning.

explain the concept of learning and factors influencing learning.

understand the theories of learning of skinner, Piaget and Vygotsky in the context of their
educational implications.

understand various stages, levels and hierarchy of learning.

develop an understanding of the modalities of teaching and instruction.

critically analyse teaching as a profession and role of teacher.

u
i
i

i
i
u

Contents

Unit-1 Teaching & Learning: Meaning, Concepts and Principles of learning and

(0]

(0]

teaching

Concept of Teachingvieaning, definitions, criteria for teaching — teaching an
art or a science? — relationship between teaching and learning — analysis of the
concept of teaching - teaching as a deliberately planned process: analysis in
terms of teaching skills

Modalities of teachinginstruction, training, conditioning and indoctrination.
Approaches to Teachingv/arious Approaches to Teaching, such as,
Behaviourist, Cognitivist, Constructivist, Connectionist, Participatory,

Cooperative, Personalized etc.
Stages of TeachirgPre-active, Interactive and Post active phases and teachers’

role in them.
Levels of Teaching.

Unit-11 Theoretical perspectives on learning

0]

Perspectives on human learning: Behaviourist, cognitivist, Hierarchy of
Learning (Gagne’s Hierarchy), Individual and social-constructivist, Humanist
and Gestaltist.

(drawing selectively on the ideas of Skinner, Piaget, Rogers, Vygotsky). Concepts
and principles, applicability and Relevance, Role of learner in various learning
situations, Role of teacher in teaching-learning situations.

Unit-111 Paradigm shifts in teaching-learning

(0]
(0]
(0]

Constructivist perspective of learning.
Experiential Learning: Concept and theories.
Social Constructivist perspective of learning.



0 Innovative practices in learning-Techniques for higher learning- conference,
seminar, symposium, workshop and panel discussion, field trips, social camps,
educational tours, ICTs and changing venues of teaching and learning, strategies
for active learning, multicultural understanding in teaching and learning, learning
with new technologies, online tools of learning, pedagogy of online learning and
virtual learning.

Unit-1V Models of Teaching
Meaning and elements and families of models of teaching-Information processing

models (Concept Attainment and Advance organizer models), Social interaction
models (Jurisprudential model) —Personal development model (Non-directive teaching)
— Behavior modification model.

Some Teaching Models i.e. Basic Teaching Model, Inquiry Training Model and Concept
Attainment Model.

Field Work and Assignment

Each student will be required to visit a school to observe the prevalent teaching-learning

practices with reference to the following: Classroom Teaching, ICT presentations, Teaching and
Learning Strategies adopted and practiced in such schools.

Transactional Strategies

Transaction of the course will be through Group Discussions, Buzz-sessions, Multimedia

Presentation, Interactive Lecture Sessions and Field Work.

Evaluation

The course content will be of 100 marks. Out of this 70 marks will be for summative evaluation

(final exam) and rest 30 marks will be credited on the basis of evaluation in respect of sessional
work/assignment/unit tests.

Readings

i Holt, J. (1967). How Children Learn. London: Penguin.

U Piaget J. (1997). Development and Learning. In Gauvian, M. and M. Cole. (eds.) Readings on
the Development of Children. New York: W. H. Freeman.

i Pandey, K. P., Modern Concepts of Teaching Behaviour, Vishwavidyalaya Prakashan,
Varanasi.

i Mangal, S K: Essentials of Educational Psychology, Prentice — Hall of India.

0 Mathur S.S.: Shiksha Manovigyan, Agarwal Publication, New Delhi.

0 Skinner, Charles E., Educational Psychology,4t Edition, Prentice Hall of India Pvt Ltd., New
Delhi.

i Wygotsky, L. S. (1997). Interaction between Learning and Development in Gauvian, M. and
M. Cole. (eds.) Readings on the Development of Childidew York: W. H. Freeman.

i Lampert, M. (2001), Chapter 1 and 2 in Teaching problems and the problems of teachings,
Yale University Press.

i Ladson, Billings, G. (1995), Towards a theory of culturally relevant pedagogy: American

Educational Research Journal, 32 (3)



Code: PE103 Optional Course (any one from the following):

Objectives

(i)  Educational and Career Guidance

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

The student teachers will be able to:

c oo o

understand the importance of guidance in school.

identify the difficult areas in learning of various school subjects.

understand the use of various types of guidance.

acquaint themselves with various services of guidance.

realize the importance of counseling services in school programmes and career orientations.
gain knowledge about organization of guidance services in schools for children having

problems in learning.

Contents

Unit—I: Meaning, nature and objectives

)l
)l
1

Meaning, nature, scope and need of Guidance.

Basic assumptions and principles of Guidance.

Objectives and functions of Guidance Services at Primary and Secondary education
levels.

Unit—I1: Three types of formal guidance and major services

1
1
1

)l

Types of Guidance: Educational, Career and Personal.

Concept of information service, preparatory service, placement and follow-up services.
Need, planning and process of Educational, Career and Personal Guidance; salient
theoretical perspectives to career guidance, career counselling

Role of Guidance in effective school management.

Unit—I11: Nature, types, and roles in Counselling

T

Counseling: meaning, types, methods and techniques for use with children having
specific learning disabilities.

Functions of School Counsellor.

Role of Teacher in Counseling.



Unit-IV: Assessment and Documentation in guidance & counselling

9 Standardized and non-standardized tests in evaluation.
9 Anecdotal and cumulative records, rating scales, case study, sociometry and interview.
1 Role of measurement of intelligence and personality tests.

Field Work and Assignment

Preparing a special guidance programme for secondary students to meet out the challenges in

the present-day scenario.

Transactional Strategies

The course content will be implemented through school based case presentations, discussions,

interactive sessions and multimedia presentations.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

U Aggarwal,J. C. (1999); ‘Educationaland Vocational Guidance and Counseling’: Doaba House,
New Delhi.

U Clifford, P.F. (1958); ‘Guidance Services in Schools’: Mc Graw Hill Book Co. Inc., New York.

U Erickson, Clifford E. (1947); ‘A Basic Text for Guidance Workers’: Prentice Hall Inc. New
York.

0 Hoose, Willlam N. Van (1979); ‘Counseling and Guidance in the 20t Century’: Houghton
Mifflin Co. Boston.

U Jones, A.J. (1963); ‘Principles of Guidance and Pupil Personnel Work’: Mc Graw Hall, New
York.

U Kochhar, S.K. (1997); ‘Educational and Vocational Guidance in Secondary Schools’: Sterlling
publication, New Delhi.

U Pandey, K.P. and Bhardwaj, Amita (2007):” Educational and Vocational Guidance in India’;
Vishwavidyalaya Prakashan, Varanasi.

U Peters, HJ. and Hanson, J.C. (1968); ‘Vocational Guidance and Career Development,
Macmillan, New York.

U Strang, Ruth (1933); ‘The Role of Teacher in Personnel work’: Teacher College, Columbia
University.

U Singh, R. (1994); ‘Educational and Vocational Guidance’: Commonw ealth Publication, New
Delhi.

U Super, Donald B. (1962); ‘ Appraising vocational fitness’: Harper and Brothers, New York.



(i)  Value Education

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

Objectives

The student teachers will be able to:

understand the nature, meaning, need and sources of values.

get acquainted with various bases of values.

get familiar with main categories of human values.

gain the know ledge of various ways and means of inculcating values among students.
acquire the ability of achieving the objectives of value education at school level.

[ R e R e R e Bl

Contents
Unit—I Meaning, nature and need of values

1 Meaning, nature, objectives, importance and scope of value education. Approaches to
value education.

Unit—I1 Theoretical bases:

9 Philosophical perspectives:
Four Purusharthas- Virtue, Wealth, Pleasure, Self-realization.
Self-Realization- Panchakosha- Annamaya, Pranamaya, Manomaya, Vijnanamaya,
Anandmaya.

9 Social Cultural Basis- Family, Neighborhood, Religion, Education, Institute,
Constitution, Traditions.

1 Psychological Basis of value development- Cognitive development approach by
Lawrence Kohlberg- pre-conventional, conventional and post conventional

Unit-I11 Eight Categories of Human Values and their inculcation through school
programmes:

Social Values- friendship, love, brotherhood.

Aesthetic Values-beauty.

Intellectual Values- Knowledge, attainment of truth.

Ethical Values- truthfulness, justice, benevolence, self-control.

Religious Values- worship, devotion, commitment.

Health Values- Sound, Mental and Physical health, efficiency and productivity.

= =4 -4 A8 -8 -



1 Recreation Values- leisure activities that enrich the life of an individual.
1 Economic Values- instrumental in other values.



Unit-IV Ten values to be inculcated through modular presentations in a school
related education

9 Ten values to be inculcated through modular presentations in a school related
education: Dignity of Labour, National Integration, Patriotism, Sensitivity, Gender
Equality, Courtesy, Secularism, Tidiness and Scientific temper.

9 Learning Value through various school activities: Student self-Government,
celebration of festivals of different religions and communities, tree plantation,
organizing campaigns on sanitation, nutrition etc. Participation in community
development activities, service to needy, carrying out relief activities.

Field work and Assignment

i

Study of essays and articles on value concerns, autobiographies and biographies, parables,
episodes from real life. Listening to speeches, poems and song. Discussion, debates and
competitions for value clarification.

Dealing with value dilemmas: Enactment, role play, simulation, jurisprudential model, street
plays.

Preparing a lesson plan using role play / simulation/ jurisprudential/ street play model and
implementing it.

Visit to community affected by a calamity and writing a report regarding relief programme
based on group work.

Transactional Strategies

The course content will be transacted through interactive sessions, group discussions, tutoriak,

mentoring, community and group work.

Evaluation

The course content will be of 100 marks. Out of this 70 marks will be for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

U Damle, Y.B. (1967); ‘Education and Social Values’, Paper presented in the conference of
Indian Sociologists (October, 14-16, 1967): Indian Sociological Society, Bombay.

i HH Dalai Lama & Howard C. Cutler (2003), The Art of Happiness at Work, Riverhead Books,
New York, USA.

U Hartog Philip; ‘Some aspects of Indian Education: Past and Present’: Oxford University Press,
London.

U Havighurst R.J. (1953); ‘Human Development and Education’: Longman’s Green & Company,
New York.

0 Joins, Justice M. Rama; ‘Human Rights and Value Education’: NCTE, New Delhi.

U Kabir Humayun (1961); ‘Education in New India’: Asia Publishing House, New Delhi.

U Meyer J. R. (1976); ‘Reflections on Value Educationa’: Wilfrid Laurier University Press,
Canada.

U Mukerji R.K. (1949); ‘The Social Structure of Values’: Macmillan & Company, London.

0 Mukerji R. K. (1964); ‘The Dimension of Values, A Unifield Theory’: George Allen and Unwin
Limited, London.

U Mukerji S.N. (1960); ‘Education in India: Today and Tomorrow’: Acharya Book Depot,

Baroda.



U Piaget J. (1960); ‘The moral Judgment of the Child’: Free Press, New York.
U  Smith H.C. (1966); ‘Sensitivity of People’: Mc Graw Hill Company, New York.

(i)  Human Rights, Non-Violence & Peace Education

Maximum Marks: 100
Theory: 70
Internal Assessment: 30
Credits: 04
Objectives
The student teachers will be able to:

i develop an understanding and awareness of human rights, duties and co-existence of all living
beings.

0 understand the methodology of behavioral modifications through training in non-violence.

identify and understand the role of peace education in transforming the prevalent society.

U acquaint themselves with the various perspectives of environment ethics.

c

Contents

Unit-1 Human Rights: Issues and Perspectives

1 History of the idea of Human Rights.

1 Political, Civil, Economic, Social and Cultural Rights.

9 Indian perspective of Rights and Duties.

9 Problem of Violation of Human Rights: some emerging issues.
Unit-11 Non-violence

1 Conceptual development.

1 Vedic, Jain, Buddhist & Gandhian Tradition.

9 Non-violence in Practice-Respect for all living beings, cruelty against animals, Animal
Rights and Non-violence.

1 Non-violent Resistant methods and few examples of victory without violence.
Unit-111 Training in Non-violence
1 Conceptual development and necessity.

1 Change in Heart: Training of the Mind, Change in attitude: Training in open
mindedness.

9 Change in life style: Training in life style modification and structural change: Training
for change in the system.

91 Conflict & conflict Management.

Unit-1V Peace Education



Concept of Peace and Peace Education.

Development of Peace Education.

Peace Education and Disarmament Education for a new world order.
Legitimacy and limitation of Peace Education.

= =4 -4 -

Field Work and Assignment

Preparing a Training programme and conducting a Training of Mind/Training in open

mindedness / training in life style/ Training for change in the system.

Transactional Strategies

The course content will be transacted through interactive sessions, case presentations, tutorials,
training sessions and demonstrations.

Evaluation

The course content will be of 100 marks. Out of this 70 marks will be for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

U Chitkara, M. G.(2003); ‘Education and human Values’: A.P.H. Publishing Corporation, New
Delhi.

i HHDalai Lama & Howard C. Cutler (2003), The Art of Happiness at Work, Riverhead Books,
New York, USA.

i HH Dalai Lama, Beyond Religion, Harper Element. USA.

i HH Dalai Lama, Ethics for the New Millennium, Riverhead Books, New York, USA.

U Jawahar, L. K.(1998), ‘Human rights: Issues and Perspectives’: Regency Publication, New
Delhi.

U Meyer, J. R.(1976); ‘Reflections on Values Education’: Wilfrid Laurier U. Press, Canada.

U0 M. Raja(1998); Human Rights’: Soorya Pathippakalm, Tiruchirappalli.

U Prashad, D.(1984); * Peace Education and Education for Peace’: G.P.F., New Delhi.

U Talesra, H. L., N. Pancholy and M.L. Nagda(2001); ‘Human Rights Education (Edited)’:
Regency Publication, New Delhi.

U Talesra H L. and N. Pancholy(2003); ¢ Human Rights and Education,: (Hindi) Ankur
Publication, Udaipur.

U Venkataiah, N.(2004); ‘Value Education’: A.P.H. Publishing Corporation, New Delhi.

0  White, J. P.(1990); ‘Education and the Good Life’: Kogan Page, London.



Code: PE204 Education in Contemporary India

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

Objectives

The student teacher will be able to:

0 understand the salient features of contemporary Indian society.

{1 observe and critically analyse the diversity in the Indian society and reflect on the policies,
programs and interventions specially to overcome the impediments in achievement of such
policies and programs.

0 identify the major crisis in elementary and secondary education particularly evident through
stratification of education.

0 understand and work out the implications of various policy frameworks for education in India.

Contents

Unit-1 Features of Indian society
Concept of social diversity- diversity at individual level, regional diversities, diversity

in language- caste and class, religion in Indian society- tribal groups in India and their
diversities. Role of education in respecting diversities. Aspirations of Indian Society.

Unit-11 Status of Education in India

o0 Development of Education in Indi& brief history of education in ancient and
medieval India- Gurukula education,Sanghas and Viharas, Nalanda , Taxila,
universities, , basic education (Nai-Talim) integration of life, work and education.

0 Education and Contemporary Indigducation —fundamental understandings-
meaning, definitions, functions and aims, nature of education as a discipline- types of
education formal, informal and non-formal- levels of education- pre-primary, primary,
secondary, senior secondary, higher, professional, distance and optional education.

Unit-111 Constitutional safeguards for education
Preamble of the constitution- Rights and Duties of Indian citizen - Constitution and

Education: Concurrent status of education- directive principles of state policies-
promoting human values under the constitutional provisions.

Unit-1V Policy Frameworks for education in India in the context ofthe following

0 Recommendations of different policy frameworks- Radhakrishnan Commission,
Mudaliar Commission, Kothari Commission, NPE and Revised NPE, NCF 2005.
SSA, RMSA, Right to Education Act-2009, NCF 2005, NCFTE 2009, midday meal
and other legal provisions.



0 Some important interventions used for addressing the issues of inequality and equity
at various levels of school education with reference to -- Minimum Level of Learning
(MLL), Free Education for Girls, Vocationalisation, Universalization of enrolment,
access and retention, Quality concerns in school education.

Field Work and Assignment

Each student will be required to visit the schools to observe the practices in vogue and undertake a
project on one of the following interventions as practiced in the school:

T Minimum Level of Learning (MLL)

1 Mid-Day Meal (MDM)

1 Free Education for Girls

9 Vocationalisation

9 Universalization of enrolment, access and retention

Transactional Strategies

Transaction of the course will be through reading and reflections on excerpts taken from the
various commissions’ reports, lectures, group discussion, multimedia presentation, quizzes, interactive
sessions and field work.

Evaluation

The course content will be of 100 marks. Out of this 70 marks will be for summative evaluation
(final exam) and rest 30 marks will be credited on the basis of evaluation in respect of sessional
work/assignments/unit tests.

Readings
i Anand, C.L., et. al.(1984). Teacher and Education in Emerging Indian Society.New Delhi:

NCERT.
i Connel, W. F., Debus R.L., & Niblelt, W.R." 1967( Readings in Foundation of Education-

London: Routledge and Keegan Paul-

i Dev, A, Dev, T. A, & Das, S. (1996)- Human Rights a Source Book, New Delhi, NCERT.

i Dubey, S.C. (1994). Indian Society. New Delhi: NBT.

i Ghosh, S. C. (1995). The History of Education in Modern India (1757- 1986). New Delhi:
Orient Longman Ltd., Pp. 204.

i GOI. (1953).Report of the Secondary Education Commission - Mudaliar Commission Report
October 1952- June 1953, Ministry of Education, New Delhi: Government of India.

i Gore, M. S. (1982)- Education and Modernization in India. Jaipur: Rawat Publications, Pp.

190.

i1 Kabir, H. (1982). Education in New India. London: George Allen an Unwin, Pp 235.

i Menon, M.B., & Sasikumar, K.G. (2000). School System (Block 1). New Delhi: IGNOU, Pp.
81.



Mohanty, J. (1994). Indian Education in the Emerging Society. New Delhi: Sterling
Publishers Pvt. Ltd, Pp. 262.

Mookerji, R.K. (2011). Ancient Indian Education: Brahmanical and Buddhist. Motilal
Banarsidas Publishers.

Naik, J. P. (1982); The Education commission and after, APH Publishing.

Nayar, P. R., Dave, P.N., & Arora, K. (1983). The Teacher and Education in Emerging Indian
Society. New Delhi: Orient Longman Ltd. Pp. 495.

NCERT (2005); National Curriculum Framework, NCERT, New Delhi.

Rama Jois, M. (1998). Human Rights and Indian Values, New Delhi: N.C.T.E. Pp. 80.



Code: PE405 Gender, School & Society

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

Objectives

The student teacher will be able to:

i

i
i
i
i

i

develop an understanding of the concept of school as a formal agency.

differentiate between formal, non-formal and informal agencies of education.

understand the various facets of Indian society and its main features.

develop an understanding of the concept & need of socialisation process.

understand the concept of contemporary social issues in Indian society and measures to
address them.

critically examine the role of school and teacher in eradicating the social evils at school level.

Contents

Unit—1 Gender identity construction

0 Genderas a Social construct-Gender- distinction between gender and sex- gender

role- in family, caste, religion and culture, patriarchy and gender, status of women in
different ages, ancient, medieval and colonial- gender sensitivity- gender
stereotyping- feminist perspectives, radical and liberal.

Gender in society and groups -Gender in society — definition, elements of society —
agencies of education in society (formal, informal and non-formal) —social system —
social structure —social groups —social stratification — social institution(family, caste,
religion, culture, media, law and state) and their influence on gender roles.

Unit-11 Gender Issues in schools
o Problems of women in contemporary India - Experience of being a boy or girl

unequal access to education- gender identity construction in school- distribution of
roles and responsibilities in classroom and schools- child rights violation among girls-
role of schools, peers, teachers, curriculum ,text books classroom processes, and
student-teacher interactions in challenging gender inequalities.

0 Working towards gender equality in the classroom. Co-education- Issues related with

content and process of providing education in a co-education mode.

Unit—I11 Gender, sexual harassment and abuse
0 Gender roles and male/ female interaction —men and women in the public world — sex

segregation in occupations — linkages and differences between reproductive rights and
sexual rights — development of sexuality including primary influences in the lives of
children (gender, body image, role models)

Sites of conflict: social and emotional understanding — importance of addressing
sexual harassment in family, neighborhood, other formal and informal institutions—
agencies perpetuating violence.



Institutions redressing sexual harassment and abuse. Identification of sexual
abuse/violence verbalization of sexual abuse/violence- objectification of female body-
propagation of popular beliefs through media- film, advertisements and songs.

Role of teachers, counselors, parents NGOs and other groups in reinforcing gender
parity.

Constitutional and legal provisions for prevention of Gender discrimination.

Unit — 1V School and Social Change

o School as an agent of change- instrument of social change. Role of School in a

democratic Society- School as a miniature society, functions of schools in society.
Responsibilities of society towards Education.

Catalyst role of school education and relevance of classroom/school based activities
such as elocution contest, brain-storming, project and experiential learning based
programmes for a new socio-cultural ethos.

Field Work and Assignment

As assigned by the Head of Department.

Transactional Strategies

The course content will be implemented through case presentations, lectures, discussions,

interactive sessions, school activities/ programmes, group work and multimedia presentations.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/ assignment/unit tests.

Readings

U Ballantine,J.H.& Hammack, F.M, (2012), The Sociology of Education: A Systematic
Approach(7t ed.), Boston: Pearson Education.

i Erikson, E. (1959), Childhood and Society, New York: Free Press.

i Giddens, Anthony.(2013), Sociology, Polity Press.

U Kuppuswamy, B. (1986); ‘Social Change in India’: Vikas Publishing House, New Delhi.

i Menon, M.B,, & Sasikumar, K.G. (2000). School System (Block 1). New Delhi: IGNOU, Pp.
81.

0 Mohanty, J. (1994). Indian Education in the Emerging Society. New Delhi: Sterling
Publishers Pvt. Ltd, Pp. 262.

i Thapan, Meenakshi. (2015), Education and Society, Oxford University Press, New Delhi.



Code: PE406 Educational Management

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

Objectives

The student- teachers will be able to:-

U Appreciate the Principles, Meaning, Scope, Importance and advantages of School
Management.

U Get acquainted with the concepts of School discipline, School administration,
Management, Supervision and Human Relations.

U Acquire the needed competencies to achieve excellence in managing a school/
classroom.

Contents
Unit | - Concept of School management

0 Meaning, Definition, Importance and scope of school management - Functions of
school management: Planning, Organizing, Leading (Directing and Motivating),
Controlling-Decision making. Types of Educational Management, Theories of
management relevant to School

0 The structure of Indian school education - academic and administrative structure -
Responsibilities of Central Government in school education - Responsibilities of State
government — Central provisions for school education.

Unit I1- School as an Organisation and its planning

0 Concept and Objectives of School ZImportance and Components of School Plant Z
Physical, Human and Financial Resources for Elementary School, Secondary School
and Higher Secondary School ZSchool under different managements. Infrastructural
facilities for an ideal Secondary School.

o Organizational process in schools: Academic planning, Resource maobilization,
Curricular activities. Co-curricular activities, Planning, Time allocation, Monitoring,
Evaluation, Feedback.

o Institutional Climate: Concept, Dimensions of school climate, Types of Institutional
climate- Democratic and autocratic. Impact of organizational climate on the
performance of teachers, parents, students etc.

o Institutional planning: meaning, definition, importance and steps of institutional
planning. School management committee (SMC): structure, functions — School
Development Programme (SDP).



Unit 111 Management process: micro and macro applications

0 Concept and importance of classroom management.

0 School management and school administration.

0 Managing and leading — concepts, difference between managing and leading
processes, leadership styles in respect of school management, situational leadership.

o School discipline- concept and its development.

o Inspection and Supervision- Needand Importance of Supervision and Inspection Z
Meaning, Aims & Scope of Inspection and Supervision ZNew Trends in Supervision
and Inspection ZPrinciples of Good Supervision ZQualities and duties of effective
supervisor.

Unit 1V Achieving Excellence

o Total quality management (TQM)- concept, objective and its application in school for
better classroom management

0 SWOC analysis- concept and its educational implications.

0 Resource development-Human, material and finance.

Field work and Assignment

Locating Strength and Weaknesses of any Educational Institution.

Transactional Strategies

The course content will be transacted through lectures, discussions, tutorials and report
preparations.

Evaluation

The course content will be of 4 credits which are equivalent to 100 marks. Out of this 70%
marks will be for summative evaluation (final exam) and rest 30% marks will be awarded on
the basis of sessional work.

Readings

U Agarwal, J.C. (1967). Educational Administration, New Delhi: Arya Book Depot.

U Bhatnagar, & Varma, (1978). Educational Administration, Meerut: Loyal Book
Depot.

U Bush, T. (1980). Approaches to School Management, London: Harper & Raw.

U Khanna, (1983). School Administration, Planning, Supervision and Financing, Delhi:
Doaba House.

U Kochhar, S.K. (1964). Secondary School Administration, Delhi: University
Publishers.



Mathur, & Kohli, (1970). School Administration and Organization, Jalandhar:
Krishna Brothers.

Mukhopadhyay, M. (2001). Total Quality Management in Education, New Delhi:
NIEPA.

Mukhopadhyay, M. Management of Change in Education, In search of India Model,
Jalandhar: NUEPA.

Saffaya, & Shaida, (1980). School Administration and Organization, Jalandhar:
Dhanpat Rai and Sons.

Sood, N. (2003). Management of School Education, New Delhi: A.P.H.



Code: PE407 Environmental Education

Maximum Marks: 50
Theory: 35

Internal Assessment: 15
Credits: 02

Objectives
The student-teachers will be able to:-

U Understand the problems of environment and its use.
U Acquire various skills in training the students about environmental education.

Contents

Unit-1: Information about Environmental Education
9 Concept of Environmental Education and Need of Environmental Education.
1 Objectives of Environmental Education at Secondary School Level.
1 Methodologies of Environmental Education.
Unit-11: Global Environmental Issues
1 Components of Environment.
9 Concept of healthy environment & efforts made in this direction.
1 Global Environment issues:

I.  Conservation of environment: government commitment in national and
international fields.

ii.  Depletion of ozone layer.
iii.  Global warming (greenhouse effect).
Unit-111: Pollution
Environmental Pollution: Various types of pollution and strategies for addressing them.

Unit-1V: Role of Schools and teachers in improving the quality of environment
1 What can schools do?

1  What can teachers do?
1 What are the various agencies with which schools can collaborate?
1 Environmental management at micro and macro level.

Assignment



Study on any one environmental problem. The report on the study must include efforts of the

pupil teacher in developing awareness among people about the concerned environmental
problem(s).

Transactional Strategies

The course will be transacted through lecture-cum-demonstration sessions with major segment
of the course devoted to formulation, implementation and evaluation of action research
interventions relevant for a secondary school. The course transaction will also include group-
discussions, brainstorming and interactive sessions.

Evaluation

The course content will be of two (2) credits which are equivalent to 50 marks. Out of this 70%
marks will be for summative evaluation (final exam) and rest 30% marks will be credited on
the basis of evaluation of sessional work.

Readings
U Center, E\W. (1977). Environmental Impact Assessment, New York: Mc Graw Hill Co.
U Fedron, E. (1980). Man and Nature, Moscow: Progress Publishers.

U Gupta, V.K. (1998). Environmental Education, Jalandhar: New Academic Publishing
House.

U Kormondy, E. (1991). Concept of Ecology, New Delhi: Prentice Hall of India.
U Odem, E.P. (1975). Ecology, New Delhi: Oxford and IBH Publishing Co.

U Pandey, K.P., Bhardwaj, & Pandey, A. (2005). Environmental Education (Hindi),
Varanasi: Vishwavidyalaya Prakashan.

U Plamer, J., & Philips, N. (1994). The Handbook of Environmental Education,
Routledge.

U Purdom, P.W., & Anderson, S.H. (1980). Environmental Science, Columbus: Charles
E. Merril Publishing Co.

U Saxena, A.B. (1966). Education for the Environmental Concerns: Implications and
Predices, New Delhi: Radha Publications.

U Sharma, P.D. (1998). Environmental Biology, Meerut: Rastogi & Co.

0 Sharma, R.C., & Tan, M.C. (1990). Source Book of Environmental Education for
Secondary School Teachers(ed); UNESCO

U UNESCO. (1977). Trends in Environmental Education.



Curriculum and Pedagogic Studies (CP)

Code: CP101 Language across the Curriculum

Maximum Marks: 50
Theory: 35

Internal Assessment: 15
Credits: 02

Objectives

After undergoing this course, the student teachers will be able to:

i

c

(el et R et W e

understand the first or second language characteristics of knowledge of the learners in terms of
the language used in classroom as the medium of instruction.

understand the nature of classroom discourse and to analyse how oral and written language can
be used in the classroom to ensure optimal learning of the subject area.

develop appropriate strategies for using oral language in the classroom.

develop competency in analysing current school practices and their impact on learning.

create sensitivity to the language diversity that exists in the classrooms.

provide opportunities of speaking, reading and writing content areas in the respective language.
workout the implications of theoretical issues of multilinguistic perspectives of classrooms and
diversified group of learners in classrooms.

Contents

Unit I: Nature and Functions of Language

Language — Meaning, Nature, Characteristics, Purposes, Role and Functions -
Language as the base for the construction of meaning and thinking - Modes of
Language expression: (i) Verbal modes - Listening, Speaking, Reading, Writing (ii)
Non-verbal Modes — Viewing, Shaping, Watching, Moving - Place of language in the
school curriculum — Essentials of Language for optimal learning of other subjects-
Contribution of Linguistics and psychology in understanding language acquisition.

Unit I1: Language Diversity in Classrooms

First Language and Second Language Acquisition — using of First and Second
Language in the classroom — multilingualism in the class — meaning and concept-
dialects —understanding language diversity of students —home language and school
language

Unit I111: Methods of learning language in school subject areas



Methods: definition, types, traditional and modern methods — bilingual method —
classroom discourse to oral language — questioning — methods for reading
comprehension in specific subject areas — methods for writing in specific subject area —
spelling methods, in learning to spell words correctly, philosophy of teaching of spelling,
computer use and spelling vocabulary: definition, developing vocabularies, vocabulary
acquisition and application.

Unit 1V: Language assessment in school subjects
Assessment: definition, types, principles and classroom practice — tools: quizzes,

projects, test— current reviews and practices — testing auditory comprehension — test the
four skills — use of language lab and electronic devices for testing.

Field Work and Assignment

Each student will be required to visit a modern school to observe the language used in terms of
the following practices: Classroom Teaching, ICT presentations, Teaching and Learning Strategies
adopted and practiced in such schools. The observation will be followed by presentation of a brief
document thereon.

Transactional Strategies

Transaction of the course will be through lectures, discussion, multimedia presentation,
interactive sessions and field work.

Evaluation

The course content will be of 50 marks. Out of this 35 marks will be for summative evaluation
(final exam) and rest 15 marks will be credited on the basis of evaluation in respect of sessional
work/assignment/unit tests and observation report.

Readings

0 Begum, Jahitha, A. (2011), English Language Education. Hyderabad: Neelkamal
Publications Pvt. Ltd.

0 Block C., (2001), Teaching the Language Arts, (3rd Edition), Allyn & Bacon, Boston.

0 Corson, David (1990): “Language across the Curriculum (LAC)”. In Corson, David
(Ed), Language Policy across the Curriculum. Clevedon: Multilingual Matters, 72-140.

U Darian, S. (2003), Understanding the Language of Science. Austin: University of Texas
Press.

( Ediger, Marlow and Bhaskara Rao D. (2003), Language Arts Curriculum. Discovery
Publishing House.

0 Gibbons, P.(1984), Learning to Learn in a Second Language. PETA, Newtown.

0 Holt, J. (1964), How children fail (Rev. ed.), Penguin.



Lado, Robert. (1964), Language Teaching. New York: Mc Graw Hill Publisher:
Morris, A. & Stewart-Dore, N. (1984), Learning to Learn from Text: Effective Reading
in the Content Areas. Addison Wesley, Nth Ryde, NSW.

Parekh, B.C. (2000), Rethinking Multiculturalism: Cultural diversity and political
theory: Palgrave.

Rajeswari N. (2008), Teaching of English. Chennai: G Publishers.

Shankar, Prem. (2004), Teaching of English. New Delhi: A. P. H.Publishing
Corporation

Strategies Handbook, Studies Section, Language for Understanding Across the
Curriculum (1997), Department of Education and Training, Australia.

Tony, E., Barbara, C. Cruz,. Stephen j. Thornton(2008), Teaching English Language
Learners across the Curriculum, Routledge Press, London.

Vollmer, Helmut Johannes & Beacco, Jean-Claude (2006): “Towards a Common
Instrument for Language(s) of (School) Education”, Preliminary Study: Council of
Europe, Language Policy Division, and Strabourg. [www.coe.int/lang]

Wellington, J & Osborne, J. (2001): Language and Literacy in Science Education.
Buckingham: Open University Press



Code: CP102 Knowledge and Curriculum development Part -1

Objectives

Maximum Marks: 50
Theory: 35

Internal Assessment: 15
Credits: 02

The student teacher will be able to:

U develop an understanding of the concept of knowledge, its construction and the process of
knowing.

differentiate between information and know ledge.

know and relate the various facets of knowledge and the relationship between knowledge,
discipline and subject.

develop an understanding of the concept & need of curriculum, its determinants and
principles of construction, development and evaluation of curriculum.

understand the concept and need of curriculum frameworks as well as differentiating
curriculum framework, curriculum and syllabus.

critically examine the role of school and teacher in transacting the curriculum.

u

ii
i

Contents

Unit—I Epistemological basis of Knowledge:

1

1
1

Types of knowledge based on experience, reasoning and intuition ( empirical, intuitive
and logical).

Differentiating between knowledge and information.

Developing knowledge as a continuous process.

Unit—11 Basis of knowledge generation:

1

Classification of knowledge levels, Western (Bloom’s Taxonomy). Levels of
Know ledge in terms of memory, understanding and reflective engagements.

Indian perspectives (with reference to Upanishadic thoughts of Shravana, Mananaand
Nididhyasana).

Role of Heuristics and Didactics.

Social basis of knowledge: Knowledge derived from peers and mentors.

Unit—111 Expanding the basis of knowledge:



Knowledge, Communication and barriers in Communication.

Devices to address gaps in knowledge.

Transformation of knowledge process of configuring and re-configuring.

Using Transactional strategies; direct and indirect.

Scope for creative and dynamic orientation to knowledge with focus on diversity of
learning opportunities and leaner needs.

= =4 —a —a -8

Unit-IV Theoretical foundations of knowledge and Curriculum as evident in the
following schools of thought/philosophy:

Idealism
Experimentalism
Existentialism
Constructivism
Realism.

= =4 4 A -1

Field Work and Assignment

Each student will be required to visit the library and go through the curriculum pertaining to
subjects of study at upper primary and secondary levels of education in the context of understanding
the integrated approach of educating the learners through various subjects of study at respective leveks
of education.

Transactional Strategies

Transaction of the course will be through lectures, discussion, multimedia presentation,
interactive sessions and visit to school libraries.

Evaluation

The course content will be of 50 marks. Out of this 35 marks will be for summative evaluation
(final exam) and rest 15 marks will be credited on the basis of evaluation in respect of sessional
work/assignment/unit tests.

Readings

i Aggarwal, J.C(1990). Curriculum Reformin India- World overviews, World Education Series-
3New Delhi: Doaba Book House.

i Arora, G.L. (1984): Reflections on Curriculum. NCERT.

i Aggrawal, J.C. (2002). Handbook of Curriculum and Instruction. New Delhi: Doaba Book

House.

Arulsamy, S. (2011). Curriculum Development. New Delhi: Neelkamal Publications.

Bruner, J. (1996). The process of education. Cambridge, MA: Harvard University Press.

i Doll, R.C.(1996). Curriculum Improvement: decision making and process. Boston: Allyn and
Bacon.

i Erickson, H.L. (2002). Concept based curriculum and instruction: teaching beyond the facts,

Corision  Press, INC (A sage publication company) Thousand oaks : California.

Dewey, John (1966). The Child and the Curriculum. The University of Chicago Press.

0 Khan, M.S. (2008). School Curriculum. New Delhi: APH Publishing Corporation.
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U McKernan, James (2007): Curriculum and Imagination: Process, Theory, Pedagogy and Action
Research. Routledge. U.K.

NCERT (2005). National Curriculum Framework for School Education, NCERT, New Delhi.

Pinar, W. (1995). Understanding curriculum. New York: Peter long publishing

i Schubert, William. (1986). The curriculum: perspective, paradigm and possibility. New York:
Mac Millan.

U UNESCO (1981). Curriculum & lifelong education, UNESCO, Paris.

U Freire, P. (1998), Pedagogy of Freedom: Ethics, Democracy and Civic Courage. Rowman &
Littlefield.
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Code: CP103, CP204, CP424 Tibetan Language & Literature
(Compulsory)

Code: CP205to CP219 Pedagoqy of School Subject | &

Pedagoqy of School Subject 11

Details of Code CP103, CP245, CP424 & CP 205 to CP 219 are
given in Pedagogy Section on Page 54




Objectives

Code: CP220 Educational Measurement and Evaluation

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

The student teacher will be able to:

[ I e B o B ot B ot B ]

Contents

understand the basic concepts of measurementand evaluation.

differentiate between evaluation, assessment & measurement.

develop skills and competencies for the use of assessment of learning at school level.
understand the paradigms of CCE at school level education.

design and develop test items.

understand the use of basic statistical measures and their applications in measurement.

Unit-1 Evaluation in Teaching Learning Process

= =

= =
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Concept: Needs & Importance of Evaluation.

Educational measurement, assessment and evaluation, Distinction between
Evaluation, Assessment & Measurement.

Level of measurement- nominal, ordinal, interval and ratio.

Purpose of Evaluation-Diagnostic, Prognostic & Placement.

Formative and Summative Evaluation including  Continuous and
Comprehensive Evaluation (CCE).

Distinction between Formative & Summative Evaluation.

Norm-referenced & Criterion-referenced Evaluation.

Grading System: Concept and Significance.

Unit-11 Instructional Objectives and their use intest construction

= =

Educational & Instructional Objectives; Meaning and Concepts.

Classification of Educational Objectives; Bloom’s Taxonomy, Cognitive,
Affective & Psychomotor Domains, and its relevance for measurement and
evaluation.



Unit-111 Designing oftests for evaluation of learning outcomes

Principles of test construction and standardization

Characteristic of a good test- reliability, validity, objectivity and practicability.
Classification of test items- essay type and objective type test items and their
construction procedures.

Unit-1V Basic Statistics for Measurement and Evaluation:

l

1
1

Classification & Organization of Data, Frequency Distribution, Class Intervals,
Statistical Series.

Graphical Presentation of Data: Bar Diagram, Pie Chart, Histogram, Frequency,
Polygon, Cumulative Frequency Curve and Ogive.

Measures of Central Tendency: Mean, Median and Mode.

Measures of Dispersion: Range, Quartile Deviation, Mean Deviation, Standard
Deviation.

Coefficient of Correlations- product moment and rank difference methods.
Normal Distribution Curve & its application.

Fieldwork and Assignment

Preparation and administration of tests.

Transactional strateqgies

Transaction of the course will be through workshop mode, group discussions, multimedia
presentation, and preparation of test items individually and in groups and field work.

Evaluation

The course content will be of 100 marks. Out of this 70 marks will be for summative evaluation
(final exam) and rest 30 marks will be credited on the basis of evaluation of sessional
work/assignment/unit tests.

Readings

i

c

Allen, J.P.B. and Davis (1977); ‘Testing and Experimental Methods’: Oxford University Press,
London.

Anastasi, A. (1968); ‘Psychological Testing’: McMillan and Co. London.

Bloom, B.S. (1968); ‘Taxonomy of Educational Objectives’: David McKay Co, New York.
Ebel, R.L.(1979); Essentials of Educational Measurement and Evaluation, Prentice-Hall, New

Jersey.

Garrett, Henry E. (2004); ‘Statistics in Psychology and Education (Tenth Indian Reprint)’:
Vakils, Feffer and Simons Ltd. New Delhi.

Gupta, S.P. (1993); ‘Measurement and Evaluation’: Sharda Pbulications, Allahabad.

Nunally, J. C. (1972); ‘Educational Measurement and Evaluation’: Mc Graw Hill Book
Company, New York.



U Pandey, K.P.; Fundamentals of Educational Measurement and Evaluation, Vishwavidyalaya
Prakashan, Varanasi.

U Singh, A. K.(2006); ‘Tests, Measurementand Research Methods in Behavioral Science’: Bharti
Bhawan. Patna.

0 Thorndike R.L. & Hagen, E. (1969); ‘Measurement and Evaluation in Psychology and
Education’: Tata McGraw, New Delhi.

Code: CP421 Knowledge and Curriculum Development Part— 11

Maximum Marks: 50
Theory: 35

Internal Assessment: 15
Credits: 02

Objectives

The student teacher will be able to:
i develop an understanding of the concept of knowledge in terms of memory, understanding and
reflective engagements.
U know and relate the various facets of knowledge, communication and barriers in
communication:
i design curriculum with focus on diversity of learning opportunities and leaner needs.

i develop an understanding of the concept & need of curriculum, its determinants and principles
of construction, development and evaluation of curriculum.
U critically examine the role of school and teacher in transacting the curriculum.

Contents

Unit-1: Knowledge and Curriculum
Knowledge, wisdom —meaning — distinction between knowledge and wisdom—

knowledge with skill, Information.
Meaning and need for curriculum — Domains of curriculum — Epistemological basis of
Curriculum. Curriculum organization - subject matter and curriculum organization.
Types of curricula: subject centred, co-related, fused, core and student centered — their
relative values and weaknesses — Differentiating curriculum framework, curriculum
and syllabus; their significance in school education — role of the textbook

Unit-11: Principles of Curriculum
Aims, goals and objectives of curriculum —curriculum design and its components —
curriculum development: approach to curriculum development.
curriculum implementation and its models - Differentiating curriculum framework,
curriculum and syllabus; their significance in school education.

Unit-111: Curriculum Transaction
Strategies for curriculum transaction —Selection and organisation of learning
situations — models of teaching: individual and team teaching, distance learning
modes —Activity Based Learning (ABL)- Activity Learning Methodology (ALM)-
resources for curriculum transaction — computer and internet — role and importance.



Unit-1V: Issues in Curriculum Development
Approaches to curriculum development-Learner Centered, Content Centered, Teacher

Centered.

Critical issues: teacher centred to learner centred, subject centred to practical
knowledge — Environmental concerns, gender differences, inclusiveness, value
concerns and issues, social sensitivity- centralized Vs decentralized curriculum, role
of state in the curriculum development, role of curriculum in national development.
Curriculum makes an intellectual society — curriculum for 21st century — UNESCO’s
concept of four pillars of education.



Field Work and Assignment

Each student will be required to undertake a project based on the readings available in the

library and go through the curriculum pertaining to subjects of study at upper primary and secondary
levels of education in context of understanding the integrated approach of educating the learners through
various subjects of study at respective levels of education.

Transactional Strategies

Transaction of the course will be through lectures, discussion, multimedia presentation,

interactive sessions and visit to libraries.

Evaluation

The course content will be of 50 marks. Out of this 35 marks will be for summative evaluation

(final exam) and rest 15 marks will be credited on the basis of evaluation in respect of sessional
work/assignment/unit tests.

Readings

i
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Aggarwal, J.C (1990). Curriculum Reform in India- World overviews, World Education Series-

3New Delhi: Doaba Book House.

Aggrawal, J.C. (2002). Handbook of Curriculum and Instruction. New Delhi: Doaba Book

House.

Arora, G.L. (1984): Reflections on Curriculum. NCERT.

Arulsamy, S. (2011). Curriculum Development. New Delhi: Neelkamal Publications.

Bruner, J. (1996). The process of education. Cambridge, MA: Harvard University Press.

Doll, R.C.(1996). Curriculum Improvement: decision making and process. Boston: Allyn and

Bacon.

Erickson, H.L. (2002). Concept based curriculum and instruction: teaching beyond the facts,

corision press, INC (Asage publication company) thousand oaks : California.

Khan, M.S. (2008). School Curriculum. New Delhi: APH Publishing Corporation.

McKernan, James (2007): Curriculum and Imagination: Process, Theory, Pedagogy and Action
Research. Routledge. U.K.

NCERT (2000). National Curriculum Framework for School Education, NCERT, New Delhi.

NCERT (2005). National Curriculum Framework-2005, NCERT, Sri Aurobindo Marg, New

Delhi.

Pinar, W. (1995). Understanding curriculum. New York: Peter long publishing.

Schubert, William. (1986). The curriculum: perspective, paradigm and possibility. New York:

McMillan.

UNESCO (1981). Curriculum & lifelong education, UNESCO, Paris.



Objectives

Code: CP422 Inclusive Education

Maximum Marks: 50
Theory: 35

Internal Assessment: 15
Credits: 02

After completing the course, the student teacher will be able to:

u

i
i
i
i

i

Contents

understand diversities in learners based on culture, language, gender and abilities.

treat each student as an individual and respect each student for what he or she is.
comprehend the concept and need of inclusion in school education.

know the bases of exclusion in context of Indian society.

organise co-scholastic, cultural and social programmes within the school complex for
adopting inclusive education culture.

design classroom-based and school-based practices to encourage inclusive values in school

Unit—I: Concept and relevance of inclusion

9 Concept of Inclusive Education: Segregation, Integration and Inclusion, Need and
importance of Inclusive Education;

1 Practice of exclusion in Indian society.

1 Basis of exclusion: caste, class, ethnicity, disability, gender & language, displaced
population.

1 Learner’s diversity with respect

Unit—I1: Major policy initiatives and culture of inclusion

=

Emphasis from major National and International policy & initiatives, role of RCI
Creating a Culture for inclusive education, engagement with school and society.
Promoting values for inclusive society and inclusive education. Role of Teacher in
promoting inclusive culture.

=A =

Unit—111: Challenges and interventions in Inclusion

9 Addressing challenges towards inclusive education, some important interventions
based on various types of mental and physical disabilities, interventions in socio-
economic and cultural diversity.

1 Designing classroom based and school-based practices to encourage inclusive values.

Unit—IV: The inclusive school and activities promoting inclusion

9 The concept of an inclusive school, experiments for promoting an inclusive school
concept.

9 Co-scholastic, cultural and social programs within the school complex for adopting
inclusive education culture. Evaluation of impactand effects on the mindset of learners.

9 Promoting values for inclusive society and inclusive education, role of teacher in
promoting inclusive culture



Field work and Assignment

Visit toan inclusive schoolor special education schoolto see the interventions initiated by such

schools to meet the challenges of learners belonging to social, mental and physical handicaps.

A brief report on the same may be prepared as a part of assignment work.

Transactional Strategies

The course content will be transacted through case presentations, interactive sessions, lectures,

tutorials, field work and ICT presentations on inclusive education.

Evaluation

The course content will be of 50 marks. Out of this 35 marks will be for summative evaluation

(final exam) and rest 15 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

i

i

Cruickshank, W.M. (1975), Psychology of Exceptional Children and Youth, Eaglewood Cliffs
NJ, Prentice Hall.

Dash, M., (2000) Education of Exceptional Children, New Delhi, Atlantic Publishers and
Distributors.

Mangal, S.K., (2009). Educating Exceptional Children: An Introduction to Special Education,
Prentice Hall of India private Limited, New Delhi.

Narayan J, Educating Children with Learning Problems in Regular Schools, Secunderabad,
NIMH.

NCERT (2014), Including Children with Special Needs-Primary Stage, NCERT, New Delhi.
NCERT Manual on “Meeting Special Needs in Schools, NCERT, New Delhi.

Panda, K.C., (1997) Education of Exceptional Children, New Delhi, Vikas Publishing House
Pvt. Ltd.

Ramachandran, Vimala. (2004). Gender and Social Equity in Education: Hierarchies of
Access. New Delhi: Sage.

Sharma, Kaushal and Mahapatra (2007). Emer gi ng Trends i n
Delhi, 1\VY Pub.

Towards Inclusive Education: Challenges of Tibetan Schools in Exile, Department of
Education, CTE, (2009), Dharamshala.

UNESCO (2009) Policy guidelines on inclusion in education, UNESCO.
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Code: CP423 Understanding Disciplines and Subjects

Maximum Marks: 50
Theory: 35

Internal Assessment: 15
Credits: 02

Objectives
At the end of the course, the student teacher will be able to:

u

i
i

ii
i

understand the nature and scope of various disciplines and subjects of humanities, social
science, science and mathematics.

analyze the nature, concept and development of such disciplines and subjects.

know & comprehend the academic requirements or eligibility for undertaking further studies in
such disciplines and subjects of study.

discuss in the classroom about the various career options in varied streams and subjects.
guide and counsel the learners in making choice of their academic aims.

Contents

Unit-1 Humanities:

9 Nature, Concept and Development of Humanities Stream.
9 Various Career Options in Subjects of Humanities.

Unit-11 Social Science:

9 Nature, Concept and Development of Social Science Stream.
9 Various Career Options in Subjects of Social Science.

Unit-111 Science including Computer Science:

9 Nature, Concept and Development of Science Stream.
9 Various Career Options in Subjects of Science.

Unit-1V Mathematics:

9 Nature, Concept and Development of Mathematics.
9 Various Career Options in Mathematics.

Field Work and Assignment

Each student teacher will be required to write a project on any one of the above streams based

on their academic strength, interest and choice made for the methodology paper. The brief project
should consist of the following sections: Background of the Stream/Subject, Degree/Diploma courses
available in the respective stream, Eligibility for Admission, Career and Potentials of Employment,
Hindrances and Suggestions.

Transactional Strategies

Transaction of the course will be through reflective discussions, multimedia presentations,

interactive seminars, symposia and project work.



Evaluation

The course content will be of 50 marks. Out of this 35 marks will be for summative evaluation
(final exam) and rest 15 marks will be credited on the basis of evaluation in respect of sessional
work/assignment/unit tests.

Readings

0 Pathak, A. (2013), Socialimplications of Schooling, Knowledge, Pedagogy and Consciousness:
Aakar Books.

i Rampal, A. (2003), Counting on everyday Mathematics: Sage Publication.

i Goodson, I. F. & Marsh, C.J. (2005), Studying School Subjects. A Guide, Routledge.



Pedagogy Section

Code CP103, CP204 & CP424 Tibetan Language and Literature
(Compulsory) and Two Methodology of Teaching Papers Code CP206
to CP220 are given below from which any Two Methodology Subjects
have to be opted from the List of Pedagogy/Methodology Papers based
on the Subjects of Studies at Graduate Level Course.

CP205 Method of Teaching Physical Science
CP206 Method of Teaching Mathematics
CP207 Method of Teaching Life Science
CP208 Method of Teaching Social Science
CP209 Method of Teaching History

CP210 Method of Teaching Geography
CP211 Method of Teaching Civics

CP212 Method of Teaching Economics
CP213 Method of Teaching English

CP214 Method of Teaching Hindi

CP215 Method of Teaching Sanskrit

CP216 Method of Teaching Tibetan Language & Literature
CP217 Method of Teaching Tibetan History
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CP205 Method of Teaching Physical Science
Maximum Marks: 100
Theory: 70
Internal Assessment: 30
Credits: 04

Objectives

The student-teacher will be able to

0 familiarize themselves with nature of science and objectives of teaching of Physical science at
school level.

understand the importance of physical science in school curriculum.

plan instructions effectively for teaching of physical science.

know and apply various techniques / approaches for teaching the contents of physical science.
evaluate students’ performance effectively with appropriate evaluation techniques.

[ e R e R

Contents
Unit-1 Critical Review of the School Level Curriculum in physical Science

9 Acritical review of the school level curriculum in physical science, content analysis in
terms of concepts and principles: Their pedagogic implications.

1 Aims and Obijectives of teaching physical science.

9 Physical Science curriculum — its significance at secondary level.

9 Formulation of specific objectives in behavioral terms.

9 Curriculum and Textbooks — Meaning, nature, principle.

Unit-11 Approaches and Methods of Teaching physical Science

1 Enquiry and problem solving approach.



Lecture-cum demonstration method.
Laboratory method.

Project method.

Heuristic method.

Constructivist approach.

Qualities of a Good Science Teacher.
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Unit-111 Planning and Designing the effective Instructions in Physical Science

Planning for instructional process — need, advantages and strategies.
Lesson planning —design, approaches & writing the lesson plan/unit plan.
Preparation and use of teaching aids and computer assisted learning.

Use and management of science laboratory.

= =4 —a

Unit-1V Evaluation in Physical Science

9 Evaluation and assessment-concept and importance in physical science.

9 Techniques of assessment for theory and practical.

1 Construction of achievement test in physical science.

1 Monitoring of learners’ progress through CCE.

9 Diagnostic tests and remedial measures in physical science.
Assignment

The student teachers will be asked to prepare teaching aids/ charts/ models pertaining to the
topics as given by the respective subject teachers.

Transactional Strategies

The course content will be transacted through practicum, discussion, interactive lectures and
extensive use of demonstrations.

Evaluation

The course content will be of 100 marks. Out of these 70 marks is for summative evaluation
(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings
i Das, R.C. (1985), Science Teaching in Schools, New Delhi: Sterling Publishers Pvt. Ltd.
i Mangal, S.K. (1995), Teaching of Physical and Life Science, New Delhi:Avg Book Depot,
Karol Bagh.
0 Sharma, R.C. (1995), Modern Science Teaching, Delhi: Dhanpat Rai & Sons.
i Sharma, R.C. (1990), Modern Science Teaching, New Delhi: Dhanpat Rai& Sons.
0 Thurber & Collette, Teaching Science in Today’s School.
U Thurber, W.A. &Collette, A.T. (1967), Teaching Science in Today’s Secondary Schools, New

Delhi: Prentice Hall of India Pvt. Ltd.



Objectives

CP206 Method of Teaching Mathematics

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

The course will enable the student teachers to:

i
"
"
"

Content

understand the nature of mathematics as a discipline.

use appropriate strategies for teaching of mathematics at school level.
design assessment tools for measuring learning outcomes in maths.
organize remedial teaching for difficult spots in mathematics at school level.

Unit-1 Mathematics Syllabus as Prescribed at School Level

)l
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Mathematics syllabus as prescribed at school level and its analysis with the intent of
understanding the logical structures & their pedagogic implications.

Aims and objectives of teaching Mathematics.

Integration of Mathematics with other subjects.

Principles of curriculum construction.

Unit-11 Instructional Strategies in Teaching Mathematics

)l

Inductive, deductive approach.



Analytic and synthetic approach.
Heuristic and project approach.
Graded assignments in Mathematics.
Problem solving.

= =4 -4

Unit-111 Organization of Teaching Mathematics and related Problems

9 Developing objectives of teaching mathematics in behavioral terms.

Preparation of a lesson plan/unit plan.

9 Selecting appropriate instructional strategies and teaching aids related to various topics
included in secondary education in the following areas:

=

Teaching of Arithmetic (Commercial Maths), teaching of Algebra (sets, relation,
functions and algebraic identities), teaching of Geometry (Congruent and Similar
triangles), teaching of Trigonometry (Heights and Distance), teaching of Basic
Statistics (Measures of Central Tendency), teaching of Mensuration (Surface areas and
volumes of solid figures).

1 Mathematics club.

Unit-1V Evaluation in Mathematics

9 Concept of measurement and evaluation in Mathematics.
1 Evaluation Techniques in Mathematics.
T Summative and Formative Evaluation.
1 Comprehensive and continuous evaluation (CCE).
9 Construction of tests in Mathematics.
Assignment

The student teachers will prepare teaching aids/ charts/ models pertaining to the following
topics or topics: Teaching of Arithmetic (Commercial Maths), teaching of Algebra (sets, relation,
functions and algebraic identities), teaching of Geometry (Congruent and Similar triangles), teaching
of Trigonometry (Heights and Distance), teaching of Basic Statistics (Measures of Central Tendency),
teaching of Mensuration (Surface areas and volumes of solid figures).

Transactional Strategies

The course content will be transacted through specially prepared modular material/text books
in math, discussion, demonstrations and interactive sessions.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation
(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings



i Agarwal, S.M. Teaching of Modern Mathematics, Delhi: Dhanpat Rai and Sons.
i Butler and Wren. The teaching of Secondary Mathematics, New York: McGraw Hill Book
Company.
U Davis David, R. (1960). Teaching of Mathematics, Addison Wesley Publications.
0 Dharambir & Agrawal, V.N. The Teaching of Mathematics in India.
i Ediger, Marlow (2004). Teaching Math Successfully, Discovery Publication.
i Fraser Cillam (1971). The Principle of Objective Testing in Mathematics.
i1 James, Anice (2005). Teaching of Mathematics, Neel Kamal Publication.
i Kapur, S.K. (2005). Learn and Teach Vedic Mathematics, Lotus Publication.
i Kulshreshtha, S.P. Teaching of Mathematics, Meerut: R. Lal and Sons.
0 National curriculum framework for teacher education (2000). New Delhi: NCERT.
0 National curriculum framework (2005). New Delhi: NCERT.National curriculum framework
for teacher education (2009). New Delhi: NCERT.
0 Prabhakaran, K.S. Concept attainment model of Mathematics teaching, Discovery Publications.
0 Rechard Copelard(1975). How Children Learn Maths: Teaching Implications of Piaget’s
Research, Macmillan: New York.
U Richard Courant & Herbert Robbins (1941). What is Mathematics, Fai Lawn: Oxford
University press.
0 Shultz. The Teaching of Mathematics.
0 Sidhu, Kulbir Singh. The Teaching of Mathematics, Delhi: Sterling Publishers Private Limited.
i Tyagi, S.K. (2004). Teaching of Arithmetic, Commonwealth Publications.
CP207 Method of Teaching L ife Science
Maximum Marks: 100
Theory: 70
Internal Assessment: 30
Credits: 04
Objectives

The course will enable the prospective student teachers to:

oo

understand nature and scope of life science.

explain the aims and objectives of teaching life science.

teach through various approaches of teaching-learning life science.
develop competency in teaching secondary level life science.
demonstrate skills as required for practical works in laboratory.
use various teaching strategies in Life Science.

Content

Unit-1 Critical Study of the School Level Syllabus prescribed for Life Science

91 A critical study of the school level syllabus prescribed for life science in schools:
Content analysis in terms of concepts.



Application and significance of life science.

Life science as an integrated area of study.

Aims of teaching life science at secondary stage.
Instructional objectives of teaching life science.
Formulation of specific objectives in behavioral terms.

= =4 —a —a -8

Unit-11 Planning and Instructional Strategies in Life Science

Developing a Unit and Lesson plans.

Demonstration Method.

Lecture Method.

Laboratory Method.

Heuristic Method.

Problem Solving Method.

Project Method.

Use of Audio Visual aids and importance of laboratory.
Competencies associated with laboratory techniques.

=4 =4 8 -4 8 -4 9 -2 9

Unit-111 Curriculum, Text Books and use of ICT in Life Science

Place of Life Science in School Curriculum.

Life Science as a component of Integrated Science at Secondary Level.

Principles of constructing a Life Science curriculum.

Textbooks in Life Science, its need and use, evaluation of textbooks in Life Science.
Computer assisted learning in Life Science.

= =4 —a —a -8

Unit-1V Evaluation

9 Concept of measurement and evaluation in Life Science.
1 Evaluation Techniques in Life Science.
1 Summative and Formative Evaluation.
91 Comprehensive and continuous evaluation (CCE).
1 Construction of tests in Life Science.
Assignment

The student teachers will be asked to prepare teaching aids/ charts/ models pertaining to the
topics as given by the respective subject teachers.

Transactional Strategies

The course content will be transacted through visits to local places for identification of
academic resources, lectures, discussion, laboratory work, extensive use of demonstrations and
interactive sessions.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation
(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.



Readings

0 Bremmer, Jean (1967), Teaching Biology, London: Macmillan.
U Heller, R. (1967), New Trends in Biology Teaching, Paris: UNESCO.
U NCERT (1969), Improving Instructions in Biology, New Delhi.
i Novak, J.D. (1970), The improvement of Biology Teaching Modern Science Teaching, Delhi:
Dhanpat Rai & Sons.
i Sharma, R.C. (1975), Modern Science Teaching, Delhi: Dhanpat Rai & Sons.
0 Vaidya, N. (1971), The Impact of Science Teaching, New Delhi: Oxford and I1BH Publication
Co.
i Watson, N.S. (1967), Teaching Science Creativity in Secondary School, London:U.B.Saunders
Company.
CP208 Method of Teaching Social Science
Maximum Marks: 100
Theory: 70
Internal Assessment: 30
Credits: 04
Objectives

The course will enable the student teacher to:

0 understand the nature and scope of social science as a discipline.
i1 explain the aims and objectives of teaching social science.
{1 use various approaches and instructional strategies in teaching social science.
i prepare suitable test in social science and organize remedial teaching.
i apply appropriate evaluation techniques in social science.
Content

Unit-1 Critical Study of the School Level Syllabus for Social Science



=

A critical study of the school level syllabus as prescribed for social science: content
and concept analysis with pedagogic implications.

Meaning and nature of Social Science.

Development and scope of Social Science.

Approaches to the study of Social Science.

Aims and objectives of teaching Social Science.

Writing specific objectives of teaching social science in behavioral terms.
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Unit-11 Approaches and Methods of Teaching Social Science

Enquiry and problem solving approach.
Lecture-cum demonstration method.
Story telling approach.

Project method.

Discovery approach.

Constructivist approach.

= =4 —a a8 8 -

Unit-111 Planning and Designing the effective Instructions in Social Science

Planning for instructional process — need, advantages and strategies.

Lesson planning —design, approaches & writing the lesson plan and unit plan.
Preparation and use of teaching aids and computer assisted learning.
Excursions and field trip.

= =4 —a A



Unit-1V Evaluation

1 Concept of measurement and evaluation in Social Science.

9 Evaluation Techniques in Social Science.

9 Summative and Formative Evaluation.

T Comprehensive and continuous evaluation (CCE).

1 Nature and construction of tests in Social Science.
Assignment

The student teachers will be asked to prepare teaching aids/ charts/ models pertaining to the
topics as given by the respective subject teachers or prepare a project on historical/geographical study
of a place of local importance.

Transactional Strategies

The course content will be transacted through lectures, discussion, field interactions, extensive
use of demonstrations and interactive presentations.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation
(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

i Bining, A.C. And Bining, D.H. (1952), Teaching the Social Studies in Secondary School, N.Y.:

McGraw Hill Book Company.

Choudhary, K.P. (1975), The effective Teaching of History in India, New Delhi: NCERT.

DhanijaNeelam (1993), Multimedia Approaches in Teaching Social Studies, New Delhi:

Harmen Publishing House.

Dixit and Bughela, H. (1972), ItihasShikshan, Jaipur: Hindi Granth Academy.

Fenton, Edwin (1967), The New Social Studies, New York: Ho Rinehart, Winston, Inc.

Kochar, S.K. (1963), The Teaching of Social Studies, Delhi: University Publishers.

NCERT, (1998), Guidelines and Syllabi for Secondary Stage (Class IX, X), New Delhi:

NCERT.

Mofatt, M.R. (1955), Social Studies Instruction, New York: Prentice Hall.

Mouley, D.S. Rajput Sarla & Verma, P.S. (1990) NCERT (1968), Nagrik Shastra Shikshan,

National Curriculum for Primary & Secondary Education: A Frame Work, Revised Version,

New Delhi: NCERT.

i Ruhela, S.P. & Khan, R.S., Samajik Vigryan Shikshan, Kota Open University, B
E-5.

i Slev, E.B. (1950), Teaching Social Studies in High School, Boston: DC, Health& Co.

i UNESCO (1981), Handbook for Teaching of Social Studies, Paris: UNESCO.

i Wuillen, 1.J. & Hanna, L.A. (1943), Education for Social Competence, Curriculum Sc
Instruction in Secondary School Study. Chicago: Scott, Froeman& Co.

coc
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CP209 Method of Teaching History

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

Objectives

To enable the student teachers to:

i
i

i

understand the nature, scope and importance of learning history at secondary level.
formulate the aims and objectives of teaching history at secondary stage.

develop knowledge about the basic principles governing the construction of history curricuum
and develop the ability to organize co-curricular activities for promoting history learning.

develop classroom skills needed for applying different methods and approaches of teaching
history at the secondary stage.

develop the skill to plan for effective instructional design and use of instructional support
materials.

Contents

Unit-1 School Level Curriculumin History

1 A critical survey of the school level curriculum in history: The content and its
relevance, Interdisciplinary perspectives in history as a subject of study.

1 Aims and objectives of teaching history at the secondary stage.

9 Importance of the study of history with reference to national integration and
international understanding.

Unit-11 Curriculum Approaches and Methods

T Meaning and definition of curriculum: Principles of designing a school level history
curriculum.

9 Different approaches to organizing history curriculum.
0] Chronological
(i) Topical
(iii) Concentric

1 Methods of teaching history: Storytelling, Problem Solving, Project Methods,
Socialized recitation and Source Method.

Unit-111 Co-curricular Activities and History Teacher

9 Types and importance of organizing co-curricular activities.



1 Organizing co-curricular activities through history teaching- excursions, dramatization
and visit to museum.

91 Qualities and functions of history teacher.

Unit-1V Planning and Designing of Instructional Material and Evaluation
1 Lesson plan- Designing of lesson plans and unit plans: format and structure.
1 Instructional Material-

(0 Black board, maps, graphs, charts, models, slides.

(i) Slide projector, epidiascope, Tape recorder, radio, Television and use of ICT.

9 Concept, types and techniques of Evaluation for learning outcomes in history at school
level.

Assignment

Historical study of a place of local importance.

Transactional Strategies

The course content will be transacted through lectures, discussion, field trip, extensive use of

demonstrations and interactive sessions.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

i

Ballard Martin (1970);-‘New Movement in the study of teaching of history’:Western printing
service, London.

Burston, W.H. (1963); ‘Principles of history teaching’: Methuen Education Limited, London.
Carr E.H. (1962); ‘What is History?’: Macmillan and Company, London.

Choudhary K.P. (1975); ‘Effective teaching of history in India’: NCERT, New Delhi.

Hill C.P.(1953); ‘Suggestions on the Teaching of History’:UNESCO, Paris.

Incorporated Association (1975); ‘The teaching of history in Secondary School’: Cambridge
University Press, London.

Kochhar S.K. (1967); ‘Teaching of history’: Sterling Publisher Pvt. Ltd., New Delhi.
Ram S. (2005); ‘Teaching of History’: Commonw ealth Publishers, New Delhi.

Singh R. (2008); ‘Teaching of History’: R. Lall Book Depot, Ajmer.

VageshwariR.A. (1973); ‘Handbook for history teachers’: Allied Publishers, New Delhi.



CP210 Method of Teaching Geography

Maximum Marks: 100
Theory: 70
Internal Assessment: 30
Credits: 04
Objectives

The course will enable the prospective student teachers to:

understand the nature and scope of geography.

explain the aims and objectives of teaching geography.

use various approaches to organizing teaching-learning systems in geography.
develop competencies for teaching secondary level geography.

demonstrate map reading skills and other allied exercises in laboratory.

use teaching strategies for organizing co-curricular activities in Geography.

[ ot ot B e B e B e B ]

Contents
Unit-1 Critical Review of the School Level Syllabus of Geography

1 Acritical review of the school level syllabus of geography: Structure and the Concepts
emphasized.

1 Geography as study of spatial relationship and spatial organization.

Aims and objectives of teaching geography.

9 Writing behavioral objectives for geography teaching.

=

Unit-11 Approaches to Teaching Geography

Expository approach, Storytelling and Regional Method.
Discovery approach.

Project method.

Individualized instruction.

Map reading skills.
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Unit-111 Transactional Strategies

9 Preparation of lesson plans.

Preparation of unit plans.

9 Teaching aids, designing a geography laboratory and co-curricular activities,
excursion.

1 Bulletin board and Geography club.

Geography exhibition.

1 Use of community resources.

E ]

=



Unit-1V Evaluation

1 Concept of measurement and evaluation in Geography.
1 Summative and Formative Evaluation.
1 Comprehensive and continuous evaluation (CCE).
1 Developments of test items: essay, short answer type and objective types.
9 Diagnostic testing and its use for remedial teaching.
Assignment

The student teachers will be asked to prepare a project on the geographical location and features

of Varanasi or other places of geographical importance and submit a report thereon.

Transactional Strategies

The course content will be transacted through lectures, discussion, and extensive use of

demonstrations, field trips, excursions and interactive sessions.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

[ e R et R

Arora K.K. (1976), The Teaching of Geography, Jalandhar: Prakash Brothers.

Broadman, David (1985), New Directions in Geography Education, London: Philadelphia,
Fehur press.

Chorely R.J. (1970), Frontiers in Geography Teaching, London: Mathews and Co. Ltd.
Dhanija Neelam (1993), Multimedia Approaches in Teaching Social Studies, New Delhi:
Harmen Publishing House.

Graves N. G. (1982), New Source Book for Geography Teaching, London: Longman the
UNESCO press.

Hall David (1976), Geography and Geography Teacher, London: Unwin Education Books.
Huckle J. (1983), Geography Education Reflection and Action, London: Oxford University
Press.

Leong, Goh Chey(1976), Certificate of Human and Physical Geography, Singapore: Oxford
University Press.

Morrey D.C. (1972), Basic Geography, London: HienManns Education Book Ltd.

UNESCO, New Source Book for Teaching of Geography.

Verma J.P. (1960), Bhugol Adhyhan, Agra: Vinod PustakMandir.

Verma O.P. (1984), Geography Teaching, New Delhi: Sterling Publication Ltd.



CP211 Method of Teaching Civics

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

Objectives

The Student teacher will be able to:

i
i

i

understand the concept, nature and scope of civics.

understand the aims and objectives of teaching civics.

understand the principles of curriculum development & characteristics of a good text book.
apply appropriate methods and techniques of teaching civics.

develop competencies in teaching civics.

use different instructional materials for effective teaching of civics.

acquire knowledge of various evaluation procedures.

Contents

Unit-1 Contentof Civics at School Level

1 ACiritical study of the content and its interdisciplinary perspectives at school level.
1 Development of the content in a historic perspective.

1 Implications of the content structure for effective pedagogy.

Unit-11 Objectives, Methodology and Approaches

9 Obijectives of teachings civics at school level: Formulating objectives in behavioral
terms; methodology and approaches for teaching Civics: Direct Vs. Indirect: teacher
presentations, monologic, dialogic, discussions, inquiry approach, project approach,
seminar & quiz.

Unit-111 Planning and Instructional Aids
9 Lesson Planning — Formats & structure.
9 Unit Planning — Formats & structure.

9 Instructional Aids —Meaning, Importance & Precautions. Use of aids in Civics teaching
—Black Board, Charts, Model, Pictures, OHP, Radio & TV and ICT.



Unit-1V Assessment of Learning Outcomes
1 Concept of Testing, Measurement, Evaluation & Assessment.
1 Assessment of Learning Outcomes in Civics — Oral, Written & Performance Tests.

9 Various Types of Tests — Objective, Short Answer & Essay type, their characteristic,
developments, merits & demerits.



Assignment

Preparing a plan to develop democratic attitude among the prospective teachers.

Transactional Strategies

The course content will be transacted through Lectures, Discussions, Interactive Sessions,

Presentations, Tutorials and Brainstorming Sessions.

Evaluation

The course content will be of 100 marks. Out of this 70 marks is for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

0 Agarwal, J.C.(2006); ‘Teaching of Social Studies’: Vikas Publishing House, New Delhi.

U Baghela H.(2007); ‘Teaching of Civics’: Rajasthan Hindi Granth Academy, Jaipur.

U Bining and Bining(1952); ¢ Teaching Social Studies in Secondary  Schools’: Mc Graw Hill
Company, New York.

U GuptaR.(2007); ‘Teaching of Social Studies’: Jagdamba Book Centre, New Delhi.

U Kochhar, S.K.(2004);  Teaching of Social Science’: Sterling Publishers Pvt. Ltd., New Delhi.

U Sharma S.D.(2009); ‘Teaching of Civics’:Agrasen Shiksha Prakashan, Jaipur.

U Wesley, E.B. and Wronski, S.B.(1958); ¢ Teaching of Social Studies in High School’: D.C.
Health and Co., Boston.

U Yadav N.(2007); ‘Teaching of Civics and Political Science’: Anmol Publications Private
Limited, New Delhi.

0 Yagni, K.S.(1996); ¢ Teaching of Social Studies in India’: Longman, Bombay.



Objectives

CP212 Method of Teaching Economics

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

The student teachers will be able to:

i formulate the aims and objectives of teaching economics at the secondary school stage.

i develop the ability to evaluate the present curriculum in economics at the secondary level.

i develop the ability to organize group activities and projects in the subject.

0 gain competence in the use of various methods of teaching economics.

0 acquire necessary skills for the use and preparation of teaching aids and instructional materials
in economics.

i prepare unit plan, lesson plan and related teaching learning strategies.

i1 review the text book of economics

Contents

Unit-1 School Level Curriculum in Economics

9 A critical analysis of the content form pedagogic perspective: inter-disciplinary basis
of the subject of economics at school level.

1 Aims and objectives of teaching Economics at various levels.
9 Instructional objectives: Writing objectives in behavioral terms.
Unit-11_Methodology and Planning for Effective Pedagogy of Economics
1 Methodology and planning for Effective pedagogy of Economics.
9 Teaching techniques- explanation, illustration, question and response technique.
9 Lesson Plan- (i) Concept and importance.
(i) Various approaches to lesson planning.
Unit-111 Curriculum and Text Book

9 Principles of designing curriculum for teaching Economics: Assessing the Congruence
between content and objectives of teaching economics at the school level.

9 Evaluation of text-books in Economics at the school level:
()  Criteria of goods text-books.

(i)  Assignments, Exercises, Glossary and Summary in the text.



(ii))  Qualities and functions of Economics teacher in changing world perspective.

Unit-1V Instructional Material and Evaluation in Economics

9 Instructional materials- Black-board, Maps, Graphs, slides & Transparency, Audio-
visual aids, Slide Projector, Overhead Projector etc.

91 Concept, Purpose and Importance of evaluation in teaching of economics.

9 Different type of tests, their merits and limitation (Essay type, short answer and
objectives type).

Assignment

Review of a text-book at school level.

Teaching Strategies

The content will be transacted through lecture cum discussions, tutorials, and brainstorming

and demonstration sessions.

Evaluation

The course content will be of 100 marks. Out of these 70 marks is for summative evaluation

(final exam) and rest 30 marks will be awarded on the basis of sessional work/assignment/unit tests.

Readings

i

Bining and Bining(1952); ¢ Teaching of Social Studies in Secondary Schools’: Mc Graw Hill
Book Company,New York.

Hussain N(1988); ‘Teachers Manual in Economics’: Published by Regional College of
Education, Ajmer.

Pandey, K.P. and Srivastava J.P.(2009); Teaching of Economics', Vishwavidyalaya Prakashan,
Varanasi.

Saxena N.(2007); ‘Economics Teaching’: Rajasthan Hindi Granth Academy, Jaipur.
Sharma K.(2003); ‘Teaching of Economics’ :Common Wealth Publishers, New Delhi.
Sharma S.R.(2008); ‘Economics Teaching’: Arjun Publishing House, New Delhi.

Siddiqui Mujibul Hasan(1997); ¢ Teaching of Economics’: Ashish Publishing House, New
Delhi.

Singh R.(2009); ‘Teaching of Economics’:R.Lall Book Depot, Ajmer.

Tiwari D.(2006); ‘Methods of Economics Teaching’: Crescent Publishing Corporation, New
Delhi.



Objectives

CP213 Method of Teaching English

Maximum Marks: 100
Theory: 70

Internal Assessment: 30
Credits: 04

The student teachers will be able to:

ii

acquire the skills of listening, speaking, reading and writing for effective teaching of English
at different school stages.

formulate the objectives of teaching English as second language.

use the principles of language teaching at school level.

critically review different approaches and methods of teaching English as a second language.

put to use various techniques of testing and evaluation in English as a second language and
conduct remedial teaching whenever considered essential.

Contents

Unit-1 English Syllabus prescribed at School Level

)l
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A Dbrief review of English syllabus as prescribed at school level and its content analysis
with pedagogic implications.

Nature of English language including that of language.
Principles of language learning.
Some specific features of English language.

Aims and objectives of teaching English at junior and senior levels.

Unit-11 Foundations of Language Learning and Teaching with reference to English

= =4 -4 -

)l

as a Second Language
Principles of language teaching.
English phonology: segmental and supra segmental phonemes in English.
English morphology: Inflectional and Derivational morphemes.

English Syntax; Kernel sentences: Derived sentences: Rules of formation and
derivation in English language.

English vocabulary: Content and function words.

Unit-111 Approaches, Methods and Techniques of Teaching English as a Second

Language



Some important approaches to the teaching of English: Audio- lingual (structural) and
cognitive code approaches, Direct method, Mimicry- memorization method, pattern
practice method and bilingual method.

Four fundamentalskills in learning of English: listening, speaking, reading and writing:
Procedures for teaching them: Basic practice activities- substitution, replacement,
transformation, expansion, reduction, integration and progressive replacement.

Teaching of prose, poetry, grammar and composition in English language: procedures
and devices used in teaching.

Materials & techniques of instruction to be used in classrooms: the picture file, charts,
flash cards or word cards, the pocket chart, the flannel board, games, real objects, the
record player, the language laboratory, filmstrips, films, radio, television: programmed
instruction.

Unit-1V

)l
T

1
Assignment

Why, when, how and what of testing in English language learning.

Testing knowledge of the sound system, grasp of structure and knowledge of
vocabulary.

Developing an attainment test of objective type items in English and estimating its
reliability and validity.

Using tests for organizing remedial instruction.

The student teachers will be asked to prepare teaching aids/ charts/power point presentations
etc. pertaining to the topics as given by the respective subject teachers

Transactional Strategies

The course- content will be transacted through lectures, discussion, demonstrations,
presentations and interactive sessions.

Evaluation

The course content will be of 100 marks. Out of these 70 marks is for summative evaluation
(final exam) and rest 30 marks will be awarded on the basis of sessional work assignment/unit tests.

Readings

U Bansal, R.K. and Harrison, J.B.(1972); ‘Spoken English for Indians’: Orient Longman Limited,

Madras.

0 Baruah, T.C. (1985); ‘The English Teachers' Handbook’: Sterling Publishing Pvt. Ltd., New

Delhi.

U Bright and McGregor (1975); ‘Teaching English as Second Language’: Longman Group,
United Kingdom.

U Brumfit, C.J. (1984); ‘Communicative Methodology in Language Teaching’: C.U.P.,
Cambridge.
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Gimson A.C. (1980); ‘An Introduction to the Pronunciation of English’: Edward Arnold,
London.

Hornby A.S. (1998); ‘Guide to-Patterns and Usage in English’: Oxford University Press,
London.

Lado Robert (1971); ‘Language Teaching’: Tata McGraw Hill Publishing House, New Delhi.
Paliwal A.K. (1978); ‘English Language Teaching’: Surbhi Publication, Jaipur.
Palmer, H.L. (1965); ‘The Principles of Language Study’: Oxford University Press, London.

Pandey, K.P. and Bhardwaj Amita (2008); 'Teaching of English as a second language':
Vishwavidyalaya Prakashan, Varanasi.

Quirk, Randolph and Greenbaum (1973); ‘A University Grammar of English’: London.

Richards J.C. and Rodgers (2001); ‘Approaches and Methods in Language Teaching’
Cambridge University Press, Cambridge.
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CP216 Method of Teaching Tibetan Language & L iterature
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Unit 4 Evaluation in Tibetan Language and

Literature.
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CP217 Method of Teaching Tibetan History
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Materials /Tools)
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Enhancing Professional Competency

(EPC)

EPC PAPERS

(EPC 11, EPC12, EPC13 and EPC14 courses as Fundamentals of Buddhist Logic,
Psychology and Cognitive Science Part I, Part 11, Part 111 and Part 1V respectively, have
been mentioned towards the end of EPC papers)

EPC1



READING AND REFLECTING ON TEXTS

Marks: 25
Credit: 01
Course Content

The student teacher will opt for any two from the following or other educators and select any two
chapters from each of the two educators for reading and reflections on texts:

A HH The Dalai Lama
Swami Vivekananda
Mahatma Gandhi

J.F. Krishnamurti
Ravindra Nath Tagore
J.P. Naik

Gijubhai

> > > > > >

Evaluation

Student teachers will be evaluated on the basis of their reflections as evident from the summary prepared
by him/her and power point presentations or oral presentations.

The distribution of marks will be 10 marks for assignment and 15 marks for practical presentations. A
proper assessment record is to be maintained by the concerned teacher instructor and the same is to be
submitted to the examination department prior to the commencement of the semester examination.

EPC 2
SIMULATED PRACTICE OF TEACHING SKILLS

Marks: 25
Credit: 01
Course Content

This course comprises of the following teaching skills to be practised by the student teachers under the
supervision of faculty members of the department of education:

A Writing Instructional Objectives

A Set Induction

A Probing Questions

A Skill in questioning (process and content questions)



Skill of Explaining
Stimulus Variation
Reinforcement
Skill of Hlustration
Use of Board
Closure

PAED D - O P 2

The student teachers will write lesson plans for teach and re-teach sessions of the above mentioned
skills prior to the presentations in the class.

Evaluation

Student teachers will be evaluated on the basis of their presentations in the simulated setup and the
feedback by the respective supervisors. The distribution of marks will be 10 marks for assignment/files
and 15 marks for practical presentations. A proper assessment record in individual file with feedback
has to be maintained for each student teacher.

EPC3
DRAMA, MUSIC AND ARTIN EDUCATION

Marks: 25
Credit: 01
Course Content

Thetraining sessions/workshopsfor the dramatics, drawing and designing, music both instrumentaland
vocal and dance; and its varied forms will be organised for student teachers with a focus on social,

cultural and environmental issues under experts and practised by the student teachers under the
observation of the experts/ teacher supervisors/trainers.



Each student teacher has to undergo training in any one of the following activities:

Sketching

Painting

Music (Vocal: Hindustani and local traditional forms )

Music (Instrumental: Harmonium, Tabla and Tibetan Musical Instruments)
Solo Dance (Indian and Tibetan forms, folk and tribal)

Group Dance (Indian and Tibetan forms, folk and tribal)

One Act Play

Mime Show

Mimicry

=A =4 =4 A4 4 -4 A 4 -a -

Skit/play/drama

Evaluation

Student teachers will be evaluated on the basis of their performance and presentations recorded on the
spot by the concerned supervisors. A proper assessment record in individual file with feedback and

marks obtained by the individual student teacher is to be submitted to the examination department prior
to the commencement of the semester examination.

EPC 4
ICT IN SCHOOL EDUCATION

Marks: 25
Credit: 01
Course Content

The training sessions/workshops for the ICT will be organised in both laboratory and classrooms. The
Smart Classes may be utilised to attain the practical orientations of modern classrooms.

The ICT syllabus includes the following key components:

Operational training on how to use computers



Use of computer and internet for teaching and learning
Power Point Presentations
Using Smart Classes

Using computers and the Internet for teaching and learning

= =2 =24 =4 =4

E-learning and blended learning

The course will be transacted through demonstration and laboratory based training. The practical
training will be imparted by the subject experts and practised by the student teachers under the
supervision of the experts/ teacher supervisors. The distribution of marks will be 10 marks for
assignment and 15 marks for practical presentations.

Evaluation

Student teachers will be evaluated on the basis of their performance and presentations in lab based tests.
Each student teacher will make and present a PPP on the respective school related subject. A proper
assessment record in individual file with feedback and marks obtained by the individual student teacher

has to be submitted to the examination department prior to the commencement of the semester
examination.



EPC5

SCOUT/GUIDE & ENVIRONMENT MANAGEMENT SKILLSAT
SCHOOL LEVEL

Marks: 25
Credit: 01
Course Content

In this course, the focus will be on developing environment management skills and scout/guide training
through participation in the following sets of activities/programmes.

T Classroom based activities/programmes related to cleanliness drive, proper
upkeep of the class and its beautification.

9 School based activities & programmes related to cleanliness of the campus,
free plantation, sanitation and other facilities, safe drinking water facility in the
school and garbage disposal etc.

9 Community based activity and programmes with a view to promote awareness
of problems/issues which are of critical importance in the community life. The
activities centred in community such as State/National level interventions
introduced from time to time, community linkages and various traditional
practices within the community.

1 Scout/Guide training under the supervision of designated personnel of Bharat
Scout & Guide.

The student-teachers will be called upon to take part in such programmes in a
project mode individually or in groups depending upon the facilities available.

Evaluation

The evaluation will be conducted on the basis of the project report submitted by the student-teacher

after completion of the activities. Such projects will be a short term programme extending up to 2 weeks
or more subject to the approval of the designated personnel/faculty members.

Thedistribution of marks will be 10 marks for assignment and 15 marks for practical presentations. The
attainment of marks by the individual student teacher has to be submitted to the examination department
prior to the commencement of the semester examination.



EPC 6

SCHOOL BASED ACTION RESEARCH PROJECTS

Marks: 25
Credit: 01

Course Content

In this course, student-teacher will be given systematic training in project formulation and project

implementation relating to scholastic and co-scholastic activities organized by a school. Inthe scholastic

activities projects will be centred on the following:

l

Improvement of participation in the subject related transactions.

Improvement in the areas where deficiency in scholastic performance are reported such as
reading deficiency, speech deficiency, spelling deficiency, writing deficiency, mastery of the
hard spots in the curriculum.

Organizing remedial teaching in selected subject areas.

In co-scholastic activities and programmes, projects may relate to the following:

T
1
1
1

Participation in cultural and social programmes organized by the school.
Socio-drama

Organizing elocution contest

Organizing indoor and outdoor games

Note: The accenton these programmes will be on learning skills for the formulation and implementation

of projects which will promote quality concerns in learning, citizenship skill and attitudes necessary for

inculcating values especially human values.

Evaluation

Student teachers will be evaluated on the basis of action research project on any one of the areas

mentioned herein before. The evaluation will be conducted for judging both the project formulation

skill and the project implementation skill. This activity will be an integral part of the School Internship

Programme.



EPC 7

Teaching Skill Assessment

Marks: 25
Credit: 01
Course Content

In this course, student-teacher will be given systematic training to assess teaching skills for lesson
transactions during the Teaching-Learning process based on certain parameters of teaching skills, which
they had already learned in micro teaching and simulated practice teaching. The student teacher will
used the teaching skills observation tool to assess the peer students teaching practice during the school

internship programme. This course will develop the ability of student teacher to assess the lesson
transaction and evaluate it.

Evaluation

Studentteachers will be evaluated on the basis of their competency to use the teaching skills observation
tool to evaluate the peer student lesson delivery. This activity will be an integral part of the School
Internship Programme.



EPC 8

Administration of Psychological Test and Reporting

Marks: 25
Credit: 01

Course Content

In this course, the student-teacher will learn basics of use of standardized psychological
assessment techniques to assess and make formal report of status of functioning in the major
psychological assessment areas— cognitive, personality and interpersonal.

Practice of test administration, scoring, interpretation and report writing will be a requirement
along with understanding test performance related characteristics such as performance profile
discrepancy, scatter, ability-achievement gap etc.

Evaluation

Per the availability of resource, the student-teacher will prepare 2 psychological testeports,
each by administering at least two tests part of Internship-11 of the School Internship
Programme, using at least two tests of cognitive functioning of which one test shall be a test of
Intelligence (verbal, performance, verbal and performance) along with tests in other areas of
psychological functioning.



EPC9

HEALTH AWARENESS AND YOGA IN SCHOOL EDUCATION

Marks: 25
Credit: 01

Course Content

This course consists of two parts, in the first part abroad orientation into eight limbs of Yoga (Ashtanga
Yoga) will be provided through discussion and training sessions by an expert Yoga teacher.

In the second part, a five days camp will be organized for practising yoga in any two of the following
domains:

 Asana
i Concentration
1 Meditation

Evaluation

The evaluation for this EPC will be conducted through practices prescribed by the Yoga teacher. The
distribution of marks will be 10 marks for the First Part & 15 marks for the Second Part.



EPC 10
UNDERSTANDING THE SELF

Marks: 25
Credit: 01
Course Content

This course comprise of the following components:

Who am 1? (spiritual explanations of the self)
Understanding the Concept and Traits of Personality.
Johari Window to determine Personality.

SWOT analysis.

Manifestation of what is already in man (Vivekananda’s Philosophy for spiritual development).

> > > > > >

Managing Thyself (Stress Management Techniques)

The course will be transacted through small modular presentations designed on the basis of practical
sessions conducted by experts/trainers/faculty.

Evaluation

Student teachers will be evaluated on the basis of assignments, presentations and participation in
individual and group activities. The distribution of marks will be 10 marks for assignmentand 15 marks

for practical presentations. The attainment of marks by the individual student teacher is to be submitted
to the examination department prior to the commencement of the semester examination.



EPC-11
Fundamentals of Buddhist Logic, Psychology & Cognitive Science — |

EPC - 12
Fundamentals of Buddhist Logic, Psychology & Cognitive Science — |1

EPC - 13
Fundamentals of Buddhist Logic, Psychology & Cognitive Science— 111

EPC - 14
Fundamentals of Buddhist Logic, Psychology & Cognitive Science — 1V



Course - Fundamentals of Buddhist Logic, Psychology &
Cognitive Science

Objectives: After completion of four units this course, the student will be able to:

1. details many types of the brain related sensory origins from neurology to five sensory

orilg_;ins and, can eannd system of the modern psychology. .
bLR]DLADL lsyyol;mﬁdu;lycfwiu&gxtang/LLcyw@mmelLLcﬂw LKet Lc
| DLt edt LYA+t Ll OyLcYOLedLyfylbobzaelZel LyblZLI DL

2. reduce the self-centered attitude, aversion, greed, discrimination, jealousy, competition

etc. in our mind. 3 3 i . 3 3
d OY OL Dt ALz 2@ DBE|L O gAUH) zeedtt LY QAT LY ZJLttl d Z L+ L §

3. learn the fifty types of mind and mental factors, contradictory among the mental factors,

identify the power of particular mind and how-to dissolute others. ) ) ]
tedt LbZLt edt LMmAEL OLY MDh €7 PEQ NIz d&Kie § Q83D
Z1LYyfCLbeaYOLNt LcLzOLAl LYYl 9LcYOLlI OdLcLt 194t LY

4. increase altruism Iovingi_-compassion wareness, wisdom_and etc. in gﬂm n_mind. ~ .
ZL36YOLDt d -/zal+mmk§azummftﬁﬁ_--iylz ett LLYW{SZALCY:EbeZtLlkt L g b1 Z L

5. to identify new educational structures in combination of modern science and

psychology for promoting happiness in human society. )
b2 ZEI @EBICZLEt 2dt LYdt L1 Oy I§d U LA LB ekt IDA@LL @ OY OL s

6. todevelop potential for application of reasoning methods/formulations in subject being

taught in the context of empirical situations and field of knowledge. ) L.
yt Lyt t LYybRZILPYOLBOLD AL B OFRCHINA LLCOH U §1hA 24 LD
Kat LAYOLpaLL3ICLY ZLb ZH @21y fOR YD hdQ-Cl-] Nuzk L-Zbl-2KL: Lbby] Lbdl-H
: : : L'bl § L Ct LY bOL ROC
el LcYOLHLY dLHLDFfOL

FIRST SEMESTER
Fundamentals of Buddhist Logic, Psychology & Cognitive Science-I

Marks: 25
Credit: 01

Course Content:




Unit 1- Introduction to preliminary part of Collected Topics in pramana
Bsebsdusgrwa  (Collected Topics in Logic/Pramana) by NgawangTashi
Page No. (126)

Bsdusgrwa origin, meaning and classification
Introduction to logical arguments and conclusions (Introduction to debate)
Mode of debating mutually exclusive or mutually inclusive arguments
Teaching science through rigs lam (The method of reasoning) by Lobsang Gyatso
Page (36-92)

1 Plants
Animals
Things around us
Soil and benefits of it
Clarification of terms and concepts for the above

=4 4 -4 A
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1 Dam bca’ (thesis) Debating

Transactional Strategies: The course will be transacted through- Lecture, Dialogue,
Debate

(Dialectics)
Evaluation Rubric: Unit Test, Presentation, Dam bcadebating, Assignment

References:

Yongzinbsdusgrw®y Phurchok Jampa Gyaltso

Ra bsdusgrwaBy SonamWangyal

Bsdusgrwadé snon 6gr o@Byloisapgikunehek | o
Teacher’s Textbook for teaching science by Method of Reasoning/Logics. By
Lobsang Gyatso

o

SECOND SEMESTER
Fundamentals of Buddhist Logic, Psychology & Cognitive Science-11

Marks: 25
Credit: 01



Course Content:

Unit 2- White and Red color [Khadogdkrdmr](Bsebsdusgrwa) Page No (2753)

Presentation of one’s own position (thesis)
Refutation of other’s position (antithesis)
Dispelling objections
Teaching science through rigs lam (The method of reasoning) by Lobsang
Gyatso Page (93-135)
1 Water
Wind
Energy and Force
Light and Shadow
Clarification of terms and concepts for the above

= =4 4 A

=A== =4

1 Dam bca’ Debating

Transactional Strategies: The course will be transacted through- Lecture, Dialogue,
Debate

(Dialectics)

Evaluation Rubric: Unit Test, Presentation, Dam bcadebating, Assignment

References:
1. Pr aZaQ UkaBytAcharya Dharamakriti
2. Ra bsdusgrwaBy SerkhangdamchoeNamgyal
3. Teacher’s Textbook for teaching science by Method of Reasoning/Logics. By
Lobsang Gyatso
4. Opening the Methods of Reasoning. By GesheYeshiwangchuk

THIRD SEMESTER
Fundamentals of Buddhist Logic, Psychology & Cognitive Science-I11

Marks: 25



Credit: 01

Course Content:

Unit 3- Theory of short presentation of Cause and Effect

Bsebsdusgr wa [rgyu &é6brscun-g3d)di r nambz
1 Presentation of one’s own position (thesis)
1 Refutation of other’s position (antithesis)
9 Dispelling objections
9 Teaching science through rigs lam (The method of reasoning) by Lobsang

Gyatso Page (136-155)
1 The Solar system
1 Stars and the Moon
9 Living things
1 Human and Living things
- Clarification of terms and concepts for the above

1 Dam bca’ Debating

Transactional Strategies: The course will be transacted through- Lecture, Dialogue,
Debate
(Dialectics)

Evaluation Rubric: Unit Test, Presentation, Dam bcadebating, Assignment

References:
1. Pr aZzaQ Ur By AcHarga Dharamakriti
2. Ts amd b s dBy BsangarigDoreeWangchuk
3. Compilation of bsdusgrwaBy Chari KalsangThegme



FOURTH SEMESTER
Fundamentals of Buddhist Logic, Psychology & Cognitive Science-1V

Marks: 25
Credit: 01
Course Content:
Unit 4- Theory of Perceiver and Object
Bsebsdusgrwa [yul dang yul can gyirnambzhag] Page No1@38)1

Presentation of one’s own position (thesis)
Refutation of other’s position (antithesis)
Dispelling objections
Teaching science through rigs lam (The method of reasoning) by Lobsang
Gyatso Page (156-170)
1 Debate on Different Topics
1 Magnet
1 Cells and Brain Cells
1 Debate on Differences of Topics
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Transactional Strategies: The course will be transacted through- Lecture, Dialogue,
Debate (Dialectics)

Evaluation Rubric: Unit Test, Presentation, Dam bcadebating, Assignment
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